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Instructional Unit Title: Boom and Bust 4 Grade
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b The teacher may artifacts (e.g., antique and students map different various historical and
= brainstorm with ok 'eg"ui m‘lnt) i octions gf - e courees PERFORMANCE ASSESSMENT: As a newly hired/newly arrived
u students the things . quip - ot major. -emporary worker in Colorado’s mining, fur trade, energy, or tourism
K=} . : primary and secondary tourist destinations in (including guest . - - . y M
=) people in Colorado like L industry you will be corresponding with people “back home” to
o . sources (advertising, letters, order to document and speakers) to enable . -
to do for recreation let them know about your new life and career in Colorado. In
. etc.) so that students can analyze the effects of students to comprehend . .
and sport (this ; o . . . your correspondence you will be documenting your reasons for
. . . consider the historical roots tourism on different the economic . “ ”
brainstorm session will « ,, ) - . relocating (the “boom” that brought you to Colorado), your
. (and “booms”) of Colorado’s regions and/or towns opportunities/risks of . .
provide the segue to . o concerns (or lack of concerns) for the security of your job, and
S tourism and the natural and of Colorado (e.g., the tourism industry and . . .
the examination of . . - your thoughts on alternative work/jobs which you could pursue
) . physical resources that population growth, to consider threats to ! L .
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