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PART IB: LEAchooI Information and Signature Page
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PART IC: Certification and Assurance Form
(Complete and attach as the fourth and fifth pages of propo

The School Board President and Board- Appointed Authorized Representative must sign below to

* indicate their approval of the contents of the application, and the receipt of program funds.

On _ (date) , 2010 the Board of _(district)

hereby applies for and, if awarded, accepts the state funds requested in this application. In
consideration of the receipt of these grant funds, the Board agrees that the General Assurances
form for all state funds and the terms therein are specifically incorporated by reference in this
application. The Board also certifies that all program and pertinent administrative requirements
will be met. These include the Office of Management and Budget Accounting Circulars, and the
Department of Education’s General Education Provisions Act (GEPA) requirement. In addition, the
Board certifies that the district is in compliance with the requirements of the federal Children’s
Internet Protection Act (CIPA), and that no policy of the local educational agency prevents or
otherwise denies participation in constitutionally protected prayer in public schools. In additional,
school districts that accept 1003(g) School Improvement funding for the Tiered Intervention grant
agree to the following assurances:

e To use its School Improvement Grant to implement fully and effectively an intervention in
each Tier | and Tier Il school that the LEA commits to serve consistent with the final
requirements;

e To establish annual goals for student achievement on the state’s assessments in both
reading/language arts and mathematics and measure progress on the leading indicators in
section Il of the final requirements in order to monitor each Tier | and Tier Il school that it

serves with school improvement funds;

s “Thatifthe applicant implements a restart model in a Tier I'or Tier IF'school, it will'include in
its contract or agreement terms and provisions to hold the charter operator, charter
management organization, or education management organization accountable for
complying with the final requirements;

e To provide the Colorado Department of Education such information as may be required to
determine if the grantee is making satisfactory progress toward achieving the goals of the
grant (e.g., CSAP by State Assigned Student IDs). The district will report to CDE the school
level data required under section Il of the final requirements;

e To align current and future funding sources in support of improvement goals, including
commitment to identify and reallocate existing district funds for the purpose of sustaining
the improvement work after federal funds expire;

o To commit to developing a plan that demonstrates how the district will increase overall
student achievement in the identified schools;

e To commit to addressing the findings outlined in the external review.

e To provide the leadership capacity to oversee the implementation of turnaround
interventions;

e To provide a district level contact whose primary responsibility is the oversight and
coordination of turnaround interventions in the schools;
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¢ To participate in quarterly Professional Learning Communities focused on turning around
schools;

e To monitor and evaluate the impact of all turnaround interventions;

¢ That by accepting grant funds, applicants agree to participate in the federal and state

“evaluation of Turharound School Tnitiatives;

e To participate in a one-day networking conference during each year of the grant cycle to
discuss implementation issues and access technical assistance. In addition, there will be an
orientation meeting for all approved applicants;

e To submit to CDE an Improvement Plan for each identified school updated annually as a
requirement for securing continued funding from year to year during the three-year term of
this grant;

e To submit a revised budget annually, as well as an annual financial report;

¢ To participate fully in on-site visits conducted by CDE to every funded Tier |, Tier Ii, or Tier 1l
school during the grant cycle;

e To not discriminate against anyone regarding race, gender, national origin, color, disability,
or age;

e To maintain sole responsibility for the project even though subcontractors may be used to
perform certain services; and

e To notify the community of the intent to submit an application and the application and that
any waiver request will be made available for public review after submission of the

application.

Funded sites will be expected to cooperate with CDE in the development and submission of certain
reports to meet statutory requirements. All grantees must work with and provide requested data to
CDE for the Tiered Intervention Grant Program within the time frames specified.

In addition, funded projects will'be requlr?d"tdmaintain*appropriateﬂ‘is—ea!vand—programfrecords.

“Fiscal audits of funds under this program are to be conducted by the recipient agencies annually as
a part of their regular audit.

IF ANY FINDINGS OF MISUSE OF FUNDS ARE DISCOVERED, PROJECT FUNDS MUST BE RETURNED TO
THE COLORADO DEPARTMENT OF EDUCATION. The Colorado Department of Education may
terminate a grant award upon thirty (30) days notice if it is deemed by CDE that the applicant is not
fulfilling the requirements of the funded program as specified in the approved project application,
or if the program is generating less than satisfactory results.

Name of Board President Signature of Boarc\l President
<7 \ / (//
8. 1 &G~ C (/\Q V\(‘Q (‘e/\f ( ()Lé/ ( Al Q(/)/\d 1/ e
Name of District Superintendent Signature of District Superintendent
Name of Program Contact Signature of Program Contact

11



Hanson Elementary School
Inspiring, Educating, and Empowering Students in the 21* Century

Adams 14
2010 Tiered Intervention Proposal

Tiered Intervention Grant 2010: Adams 14



Executive Summary

Adams 14 and Hanson Elementary School seek funding to substantially transform Hanson
Elementary School. The overarching goal of this project is to increase student learning by
__improving the quality of instruction. Thus, the plan focuses on supporting the Hanson teaching

staff with intensive professional development, embedded coaching, and additional collaboration.
Effective teaching and the opportunity (PD and collaboration) to improve were identified by both
the Expedited Diagnostic Review (EDR) team and Adams 14 Jeadership as root causes for low
performance. Hanson, in collaboration with the District, is working to create a “tipping point” of
high quality instruction by: (1) providing extended time for teachers to improve collaboration,
(2) additional supports through coaching in English language development, reading, writing,
math, and data (continuous embedded coaching of 90 minutes per month, modeling, and
feedback) (3) purchasing materials to replace a series that is woefully out of date and identified
as one of the root causes for low math performance, and (4) reviewing the teacher evaluation to
include student outcomes as a significant portion of the rating. The requested funds will be used

to:
e Hire three coaches (math, language and literacy, and data and RTI).

e Hire a math intervention is an effort to get an early win by improving math performance
among those students most significantly below grade-level.

e Purchase new math materials.

o Hire WestEd to provide more intensive professional development and coaching. This
will include 11 days beyond the eight the District has purchased for all schools in year
one. Inyear two and three Hanson will receive 15 additional days.

e Prior to the start of year two and three Hanson will work with WestEd to run a “lab
"—*—’—”—Sch(m’l”forTﬁne*dayvaherevstudentsfwillfvolunteex;to,attendﬁin the morning and in the

e rRo0N teachers Will Teceive feedback on theit-instruction; reflect; and receive
additional professional development.

e Expand the Parent and Community Engagement Liaison role by launching an interactive
homework program.

Hanson has the added benefit of being selected this year to receive the 21% Century Learning
Community Learning Centers grant that enables the school to offer enrichment two days per
week and student intervention in reading and math two days per week. The goal of the 21%
CCLC proposal for Adams 14 was to increase CSAP reading and math scores by offering
instructional support, activities that have a positive impact on youth development and academic
performance, and increase family involvement.

Adams 14 also offers adult education classes (serving approximately 800 adults annually)
that Hanson will refer parents to. Courses include ESOL, technology, and GED prep.

Hanson and Adams 14 are implementing intensive professional development and job-
embedded coaching in an effort to address the root cause of low student performance. The
model expects that after three years of work the need to intervene intensively with teachers will

be minimal and the systemic change is sustainable.
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Part II: LEA Commitment and Capacity
Consulting with stakeholders
Adams 14 connected with the following stakeholders: parents, teachers, community, school

board and teachers association. In November of 2009 a presentation was made to the Adams 14

school board outlining the potential turnaround. “In'November2009-teachers-at Hanson PK-8-
were informed that their school was likely to be identified as a turnaround school. In March
2010 (following official notification from CDE that Hanson Elementary was a turnaround
school) Adams 14 sent a letter (in English and Spanish) to all Hanson households informing
them that Hanson was a turnaround school and why (Appendix A). The letter also announced
two community meetings. Adams 14 hosted two community meetings to engage parents and
other community members in April. To increase involvement Adams 14 called every Hanson
household to announce the meetings, canvassed the neighborhood making direct face-to-face
contact with the community and hung 500 door hangers announcing each meeting (Appendix
B). The PTO at Hanson also developed interest by standing at the pick-up/drop-off line handing
out meeting announcements. Adams 14 held two teacher meetings in April to solicit feedback
on a draft version of the plan. Adams 14 also met with the local teacher’s association to
develop support for the plan.

Commitment to the grant

Adams 14 has shown commitment to the reform initiatives demanded by the turnaround
process. In 2009 Adams 14 replaced the Hanson PK-8 principal because of low performance
and lack of urgency for the proposed reforms. Adams 14 received an EDR in December 2009.
Adams 14 has reported to the board of education and will recommend that the board formerly
support the plan on April 27, 2010.

Interventions Consistent with Final Requirements
Adams 14 has developed a plan of interventions that are aligned with the four primary areas for

transformation: (1) teacher and leader effectiveness, (2) instructional reform, (3) additional time

.«Hand.community:oriented,.schools,,v.and.‘(ﬁ4w)mop,erational.effegtiyen,css,,,,,.,,.. S

External Providers

Adams 14 attended the provider and reviewed several providers. In the Fall 2009 Adams 14
started an ambitious effort to reform instructional practice District-wide in partnership with
WestEd. Based on the review of the available partners at the provider fair, Adams 14 has
elected to continue the successes already achieved with WestEd and expand the partnership to
ensure that Hanson receives more intense consulting, coaching, and feedback then the rest of the
District. In addition, Adams 14 identified RMC Research as the partner that will lead the
review and adoption of a new math series with Hanson as the pilot site.

Operational Flexibility

Adams 14 is a small school district with relatively few operational constraints. For example, the
principal reports directly to the CAO and is free to call the COO directly when operational
concerns are impeding his ability to implement instructional reform. However, the principal of
Hanson will have autonomy of hiring and firing. No involuntary placements or transfers will be
accepted at Hanson. The principal will directly oversee the Intervention Grant budget (in
contrast to Title I budgets managed by District personnel). The principal will have autonomy to
communicate directly with all consultants. These steps will remove the few remaining
constraints on District schools.

Tiered Intervention Grant Adams 14 April 2010



Tier I Schools

Adams 14 has one school identified as a Tier II school, Lester Arnold High School (LAHS).
Adams 14 has elected not to use any of the grant monies to serve LAHS because a plan is
_already in place to significantly alter this alternative high school’s curriculum to focus on

workforce readiness.

Capacity and Strategy for carrying out interventions

In the Spring of 2009 Adams 14 selected a new principal for Hanson PK-8. The key criteria for
selection being their ability to lead a turnaround. The selected leader has experience working in
Denver with a struggling K-8 that was turned around. Adams 14 will be proposes an
independent consultant over the three years to work with the school to develop measuring
progress, develop leading and lagging indicators of success, and create a continuous feedback
loop between the school and the leadership. In the Fall of 2008 Adams 14 launched a new
strategic plan, which included the adoption of a Balanced Scorecard (BSC). The BSC allows
the District to monitor leading indicators continuously. The BSC model will be cascaded to
schools this year, including Hanson. Hanson will have a BSC that will include District goals
and School goals (from the turnaround plan). Hanson leadership will be required to monitor the
scorecard monthly and make appropriate corrections if the leading indicators are showing the
school is not on track for success.

Sustaining Reforms

The model for this reform plan is to build capacity. Over the course of three years Hanson
teachers will work with WestEd consultants for 41 days. During that time leadership (principal,
learning coordinator, coaches), teachers, and other staff will build the knowledge and skills to
train new teachers. In addition, Adams 14 has an ongoing contract with WestEd to support the
entire District. It is necessary that capacity is built over three years because the annual cost of
the plan will exceed Adams 14’s ability to pay in the fourth year.

_...Measuring Progress . .

Adams 14 uses a Balanced Scorecard (BSC) to monitor leading indicators on a monthly basis.
Measures used in the BSC are either monthly or quarterly. For example, Hanson will monitor
the proportion of students on benchmark on a quarterly basis. If targets are not met the school
will put a plan in place to address the gap before the next reporting period. Hanson will also
have monthly measures (e.g. proportion of teachers meeting instructional objectives measured
by walk throughs, student and teacher attendance, and hits to the data portal). Hanson will
administer the following assessments: (1) ATI Galileo common assessments (approximately
every six weeks at grade-level in math and language arts) and NWEA MAP (three times per
year for growth and discrepancy from grade-level).

Monitoring and evaluating the program

Adams 14 will hire an independent contractor to monitor and evaluate the progress of the
implementation of the plan. This contractor will: (1) ensure that the goals and objectives have
measures that can be monitored monthly or quarterly (will work with the school to develop
these), (2) will develop surveys and other instruments to collect feedback from teachers, staff,
and families regarding the implementation and success of the turnaround, and (3) will review
the BSC on a monthly basis with the leadership to develop a course correction as needed. This
contractor will be required to have an expertise in school planning, school metrics, education

assessment, BSC, and program evaluation.
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Part III: Needs Assessment and Program Plan
Adams 14 believes that significant turnaround has already begun at Hanson PK-8. As stated in

the Expedited Diagnostic School Review (EDR) Summary of Findings “Adams School District
#14 leadership is initiating reforms at Hanson ECE, K-8 School including replacement of the
" previous principal, increasing accountability and 'fdéﬁsiﬁg"ﬁﬁ'p’fti’fé‘ééiﬁﬁ’éﬂ"déV“’e"lﬁpﬁIent.‘”’ The
EDR went on to point out that the principal brings a vision of excellence and student
achievement that is backed up by his practices of sharing and implementing best practices and
increasing accountability. The report notes that accountability has been increased through
review of teacher lesson plans and weekly walk throughs. The report finds that “transparency,
communication, and staff collaboration is becoming more focused on instruction and student
achievement.” Adams 14 launched two major instructional reform initiatives (WestEd’s Teach
for Success and Coalition on Reading Excellence) District-wide and added a part-time
community and parent engagement liaison at Hanson to increase the involvement and
contributions, in both school-based and home-based settings of parent and community partners.
It is clear from the EDR and other interim feedback that these initiatives have resulted in
reaching short-term goals of increasing awareness among the staff of the need to change,
improving instructional practice, and increasing parental involvement (especially in classes
geared towards informing parents of their rights).

The EDR identified the following areas for concern:
e The textbook is considered the curriculum and some supplementary materials may be
needed.
Math materials are lacking (intervention materials) or inadequate.
Data are not looked at by disaggregated groups as a common practice.
Teachers are not consistently developing common assessments. .
There is a sense of urgency, but it is not consistent. Not all teachers embrace the

T achievementresults. e
e The school plan is not known by all and leadership is sometimes perceived as making

decisions without adequate teacher input.

The Adams 14 leadership team with the Hanson leadership team identified additional areas of
need and root cause for low achievement results:
e Instructional practices are inconsistent and need to be improved.
e Professional development time and collaboration time is inadequate to improve
instructional practices.
e Parent involvement has improved, but still needs focus on home-based setting for student
improvement.
o Ineffective teachers need an incentive to leave the system and a more effective method
for identifying teachers that will be successful needs to be developed.
e The data systems do not meet the current school needs.

Hanson leadership is proposing a variety of additional reforms in each of the four areas required
for the transformation model. Based on the review of the EDR, internal data (Appendix C -
School Profile), and generation of additional data by leadership, it is clear that there are five key
areas that Hanson needs to focus on: (1) professional development and collaboration, (2)
intentional parent involvement, (3) deliberate and effective coaching and embedded professional

Tiered Intervention Grant Adams 14 April 2010



development, (4) math materials (or series adoption), and (5) teacher evaluation.

This transformation plan integrates with the Districts strategic plan and strategy for overall

~ improvement. The District’s strategy, “to improve student achievement so that 80% of students
assessed will be on grade level by 2014 by ensuring that each classroom has a dynamic,

standards-based teacher who provides powerful 21st century learning experiences to all students”

makes instructional improvement the key to success. Successful organizations focus on strategy

to achieve outcomes and in Adams 14 we are relentlessly pursuing our strategy by monitoring

instruction through weekly walk throughs and reporting on performance through the Balanced

Scorecard.

Goals
Below are the goals for the Hanson Transformation plan. The goals with their interim measures

are contained in Appendix D - Measurement Table. Appendix E includes the list of activities and
the timeline for completion.
o 95% of students will be PP+ in reading and math (3-5)(AYP goal).
e Increase student achievement results on CSAP by 10% in all subjects combined
(weighted mean growth).
o Increase the proportion of students scoring at benchmark on Dibels.
o Increase teacher understanding of the instructional program to greater than 95% of
teachers reporting understanding on a survey.
o Increase teacher satisfaction with the professional development alignment to greater than
95% of staff reporting professional development is effective.
e Increase the proportion of students “catching up” in reading (from 19% to 40%) and math
(from 21% to 40%) by 2012.
e Increase teacher use of data to greater than 95% of teachers responding that they use data
to_plan instruction.

..e__Increase .frequenc.y,of,c,oaching,,conversations for literacy, math, and data to a minimum——

of 30 minutes per teacher per month.

e Increase the frequency of professional development on literacy, math, and data to greater
than two hours per month.

o Increase effectiveness of coaching by obtaining effectiveness satisfaction rating of 85%
by the end of the year.

o Increase knowledge of data systems (TAAT, Infinite Campus, University of Oregon
Dibels data portal and Galileo) and comfort using these systems to 85% of all teachers.

e Increase the use of TAAT (internal data system) by 100% in month to month
comparisons.

o Increase the median growth percentile from 21 9%-ile to 60 %-ile in math and 28%-ile to
60%-ile in reading by 2012.

o Increase the effectiveness of teacher lesson plans to greater than 90% of observed plans
will be rated proficient or above by the end of the year.
Increase parent participation in homework to greater than 50%.

e Increase teacher and administration collaboration at Hanson among teachers and
leadership (measured using a variety of survey measures).
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Interventions
Professional Development and Collaboration

Professional development for this project is intended to result in ongoing collaborative

relationships between teachers and administrators/principals within Hanson'. The activities

~proposed-in this-grant request are-directly aligned with three of the focus.areas from the Adams.
14 strategic plan: (1) effective instruction is the basis of student achievement success, (2) using
data to plan instruction increases student success, and (3) collaboration is necessary to improve
quality of instruction (see the Adams 14 Strategy Map — Appendix F).

Hanson is planning to partner with approved vendor WestEd to expand the instructional
and content professional development already under contract for Adams 14. Under the current
contract Adams 14 has agreed to eight days (or one day per month) of professional development
for each school. Hanson has negotiated another agreement to receive an additional 11 days in
year one to obtain additional feedback and deeper exploration of content PD with instructional
PD. WestEd will spend an additional day or two each month with Hanson teachers and
leadership to improve the effectiveness of instruction. In year two and three WestEd consultants
will join Hanson staff nine days before the start of the school year. The first three days of
summer PD will be spent in intensive review and development of new instructional skills under
the WestEd Teach for Success model. Starting on the fourth day volunteer students will return to
school for half days for six days. During the morning session teachers will teach lessons in
reading and math using the WestEd strategies. In the afternoon the WestEd consultants and the
Hanson leadership team will provide feedback on the morning instruction, give additional PD,
co-plan for the next day’s lesson, and give time for teacher’s to reflect. This process is intended
to create a “lab school” approach to teachers improving their skills and abilities. Proposed
schedule for beginning of year two and three.

Date Activity

| Day 1-3 __|_Professional Development ( Full Day) ,,
Day 4-9 Students (Half Day) and Reflection, Planning, and Coaching (Half Day)

Each month for the next three years (2010-2013) Hanson teachers will attend four hours of
structured collaborative time after school. Teachers will attend PD planned and implemented by
school coaches, plan with grade-level and vertical teams, and analyze student data. The EDR
identified collaborative time as one of the main impediments to improved instructional practices.
This time will be structured by the Hanson leadership team (principal, learning coordinator, and
coaches) to ensure that teams are on task and meet the expectations of the time (See Appendix D
for progress monitoring metrics).

Intentional Parent Involvement

Hanson is committed to enhancing parent and community engagement in a way that
ensures student achievement gains. Studies demonstrate that when teachers guide parent
involvement and interaction, more parents become involved in ways that benefit their children.

1 Hanson is incorporating the NSDC professional development standards. The standard referenced here is contextual standard 1: Organizes
adults into learning communities whose goals are aligned with those of the school and district. Also from the Process Standards: Provides
educators with the knowledge and skills to collaborate.

Tiered Intervention Grant Adams 14 April 2010



For example, when teachers frequently use practices to involve families in reading, students

gain more in reading than do similar students whose teachers do not involve families. Parents

that are assisted by schools with work at home are more engaged in their student’s education

and stay in closer contact with teachers. Hanson families have commented that they need more
information from schools about how they can help their childrer with homework.

Hanson is proposing starting a Teachers Involving Parents in School (TIPS)(Epstein
2009) program this Fall. TIPS is specifically designed to answer the question: How do I help
my own child at home? With TIPS, students take responsibility for and complete homework
designed to promote their success in school. TIPS activities are homework assignments that
require students to talk to someone at home about something interesting that they are learning in
class. TIPS enables families to become involved regardless of their education level or
knowledge of content (e.g. science, math, reading) because the student it is explaining the
homework to the adults, rather than the adults explaining it to the student. TIPS is designed so
that students share and enjoy their work, ideas, and progress with their families, not just practice
time. TIPS encourages families to comment on work and request more information from
teachers in a formal way (using the home to school communication portion of the parent sign-
off sheet).

TIPS is designed to get students talking (an important element of language development)
with their families at least once per week in language arts and math and at least once per month
in science. Family members may listen to what a student has written and then react to the
writing, help edit, share similar experiences, or provide ideas. With TIPS teachers provide
specific instructions for each lesson that include: objectives for learning, materials needed, how
the student and family should interact, a request for communication back, and place for the
parent to sign off.

The Parent and Community Engagement Liaison at Hanson will develop a team of TIPS

'——‘@eﬁh%ﬂéa_déﬁ“fhétwﬂl'tﬁﬁtﬁcfwholéstaff;deve1op~TIP~S-example~les-sonsTandfcoIlect
© 7 feedback from parents on progress (tweak as necessary). The work will begin in'the summerof
2010 with teams of teachers developing a rollout plan and a group of lessons to start the year.

Coaching and Embedded Professional Support
The key to the Hanson professional development model is the addition of three coaches that

will spearhead job embedded professional development. Each of these coaches must be an
accomplished educator and instructional leader®. Educational research has shown that coaching
provides four key benefits to teachers: (1) improved instructional performance (Huling-Austin
1990; Reiman et al. 1995), (2) effective transfer of organizational goals, objectives, and values
(Reiman and Sprinthall 1998), (3) help defining how to add this new pedagogy to the toolkit, and
(4) promote collaboration (National Center for Research on Teacher Learning at Michigan State
University 1999). Coaches are expected to act as an example of effective instruction in the
Adams 14 model, provide continuous and relevant feedback to teachers, and participate as a
member of the leadership team.

Hanson plans to build capacity in the following areas: English language development
instruction, reading instruction, writing instruction, math instruction, use of data, and
identification of students for response to intervention (RTI). Hanson proposes adding three FTE

Each professional selected as a facilitator at Hanson will be required to demonstrate their effectiveness in this role by modeling during the
interview process high quality instructional practice and effective coaching.
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to the staff to develop the staff in these areas. These staff are (1) Language and Literacy Coach,
(2) Math Coach, and (3) Data and RTI Coach. The role of these coaches is to develop teacher
capacity, skill, and ability. These coaches will:

e Develop staff surveys for Literacy, ELD, Writing, Math, Technology Integration, and
Use of Data to determine staff perceived strengths and weaknesses. Professional
development will be implemented to address these areas.

e DParticipate in weekly walk throughs with the leadership team and develop individual
teacher coaching plans based on the instructional walk throughs.

e Design and lead professional development sessions during teacher collaboration time.
Track student progress and review with individual teachers and the instructional
leadership team.

e Provide direct coaching for teachers (e.g. reflective sessions, classroom modeling, co-
planning).

e Participate in curriculum development and school reform efforts.

Hanson is proposing an incentive to attract the most highly skilled coaches available. Applicants
with experience as instructional coaches and a track record of student achievement are needed to
implement the transformation model at Hanson, so a stipend of $4,000 (plus benefits) will be
offered. To obtain the stipend the coaches must successfully complete a list of activities (e.g.
provide monthly professional development, coach every teacher every month for a minimum of
30 minutes).

This coaching model also support Hanson’s plan for using data to improve instruction.
Hanson’s threefold approach to transitioning to a data-driven culture: Hanson will (1)
implement, with the support of the central administration, a system of common (or interim and
formative assessments), (2) provide a highly skilled Data and RTI Coach® to support
instructional improvement systems and the transition to a data-driven culture, and (3) provide
continuous feedback to central administration on the improvement of the data portal currently

_.used in Adams 14 (TAAT) B SO

In the summer of 2009 Adams 14 received the School Improvement through a Formative
Assessment grant from CDE. The grant allowed Adams 14 to implement the ATI Galileo
assessment system to use for benchmark assessments. In addition, teachers can use the Galileo
system to develop classroom formative assessments. Teachers are participating in the
benchmark assessments, but few are developing formative classroom assessments on their own
or using the benchmark data effectively. Hanson proposes focusing additional time and
professional development on the understanding and use of this system.

To support the transition to data-driven culture that uses state, interim and benchmark,
and formative assessments to improve student learning Hanson proposes a Data and RTI Coach.
The Data and RTI Coach will collaborate with the school leadership (principal and learning
coordinator), other coaches in the school, and District-level support staff (¢.g. Technology
Integration Coaches) to ensure that every teacher and leader has the core technical and
pedagogical skills to use data to inform instruction. The Data and RTI Coach will do this by (1)
providing embedded professional development time for teachers on analyzing data, (2)
disaggregating data for teachers and leaders to identify patterns, and (3) evaluating individual
student learning patterns to place these students in interventions or accelerated courses. The

3 All coaches will be screened for their comfort with using data to guide instruction.
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culture shift at Hanson is going to be dependent upon developing a core set of technical (e.g.
pulling data) and pedagogical (e.g. using data to target need) skills among the teachers and
leaders of the school. The role of Data and RTI Coach is to work with individual teachers, small
~ groups of teachers, and the leadership team by facilitating collaborative time, providing data to
teachers, and providing pedagogical and technical professional development. The Dataand RTI
Coach will pull all data necessary for RTI meetings and prepare the RTI profile for each student
up for review.

The Data and RTI Coach is expected to provide continuous feedback and support to
central administration to ensure that the data system (TAAT) is being developed to support the
needs of Hanson, that Galileo is being supported, and that they are provided all necessary data
for success.

Math Materials
It has been twelve years since Adams 14 has adopted a new math textbook at elementary.

The EDR identified math materials as an issue and District leadership has identified math
instruction and materials as a root cause for the failure to meet the requirements of AYP for
math. In the section on coaching and embedded staff development Hanson proposed a math
coach as a key component to this reform. To ensure success Hanson must also adopt new
materials, which will serve as a pilot for the rest of the District as Adams 14 moves towards a
District-wide adoption in the next two years.

Hanson proposes: (1) contracting with RMC Research as the adoption consultant®, (2)
purchasing materials in late Fall or early Spring, and (3) attending professional development on
the series in the Spring. In addition, to obtain an “early win” Hanson proposes hiring a math
interventionist for three years to work with small groups of students that are significantly off
grade level.

Teacher Evaluation
Hanson proposes creating an internal Technical Advisory Panel (TAP) to review the

potential~for—ineludingstudentgrth as.a significant portion of the teacher evaluation. The

~~f~T-APMwould—fspend»the»ﬁrst*year»«(20—1~0-20l—»1~)~wor~k.ing»vw.ith.arconsultant,onmdeveloping I
appropriate measures of student growth. During the second and third year teachers would be
incented to participate in the beta version of the teacher evaluation that includes growth. In
addition, teachers would have the ability to earn additional compensation (based on the agreed
upon formula) based on student growth (up to $1,750 each). An MOU between the CTA and
central administration outlining the parameters of the new evaluation system would need to be
agreed upon before the beta system could be used in trial.

The TAP will include four teacher members (two invited by CTA, two invited by the
principal), the principal of Hanson, and a consultant’. In addition, considerable support will be
provided by the research and assessment department (e.g8. running a variety of models, pulling
data). The TAP will meet for a minimum of 20 hours out of contract or three full days with
substitute support per year. At the end of the first year the TAP will agree on a test model for
including student growth in the teacher evaluation. In second and third years teachers will
volunteer to participate in the beta evaluation system. Meetings will be spread out adequately to
allow for development of models and testing of suggestions inbetween.

4 . . .
Is an approved vendor that has worked with other school districts on math adoptions.

5 A consultant used to facilitate a project like this would need to know growth for MAP and CSAP and have the
skills and abilities to explore other potential measures for growth.
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Part IV: Budget Form and Narrative

Instructional Support

Instructional Salaries (0100) are allocated $1,426,614 ($460,038 year 1, $533,288 year 2 and
~-$5 3"3;“2-8"8»year~3«):~~Salaries~cover~'the' annual cost-of 0.5 FTE Parent Liaison ($10,560),-
Language and Literacy Coach ($65,000), Math Coach ($65,000), Data and RTI Coach
($65,000), and Math Interventionist ($65,000). Annual stipend for additional work of Language
and Literacy Coach ($4,000), Math Coach ($4,000), Math Interventionist ($4,000), and Data
and RTI Coach ($4,000). Summer stipends for the TIPS Jeadership team ($8,528). Out of
contract stipends for the TIPS leadership team during the year ($4,264). Payment for all
teachers to attend TIPS training in the Fall ($1,866). Nine full days of professional
development before school starts for 35 teachers in years two and three ($94,500 annually).
One hundred and twenty sub days per year t0 create blocks of time for teachers to collaborate
for half day each month ($14,400). In years two and three teachers that agree to participate in a
beta evaluation system will be incented for signing up $500 ($17,500). Technical Advisory
Panel of teachers to review potential growth measures to be included in beta evaluation paid for
out of contract work annually ($2,665). Four hours per month of out of contract teacher
collaboration time annually (841,755). In years two and three reward for teachers that achieve
exceptional student growth up $1,750 per teacher (up to $61,250).

Employee Benefits (0200) are allocated $356,374 ($115,036 year 1, $133,349 year 2 and
$133,349 year 3). Benefits for the annual cost of 0.5 FTE Parent Liaison ($2,640), Language
and Literacy Coach ($16,250), Math Coach ($16,250), Data and RTI Coach ($16,250), and
Math Interventionist ($16,250). Benefits for annual stipend for additional work of Language
and Literacy Coach (81,000), Math Coach ($1,000), Math Interventionist ($1,000), and Data
and RTI Coach ($1,000). Benefits summer stipends for the TIPS leadership team ($2,132).
Beneﬁtsuforfout—oﬁcontract,stipcnds for the TIPS leadership team during the year ($1,066).

- ~Benefits for payment for all-teachers-to-attend TIPS training-in-the- Fall ($467)—Benefitsnine—
full days of professional development before school starts for 35 teachers in years two and three
($23,625 annually). Benefits for one hundred and twenty sub days per year to create blocks of
time for teachers to collaborate for half day each month ($3,600). Benefits for teachers that
agree to participate in a beta evaluation system will be incented for signing up $500 ($4,375).
Benefits for Technical Advisory Panel of teachers to review potential growth measures to be
included in beta evaluation paid for out of contract work annually ($666). Benefits for four
hours per month of out of contract teacher collaboration time annually ($10,465). Benefits for

.

teachers that achieve exceptional student growth up $1,750 per teacher (up to $15,313).

Instructional Purchased Services (0300) are allocated $109,970 ($44,870 year 1, $32,550
year 2, and $32,550 year 3). Contract with RNC Research for six days of consulting for the
selection of new math series ($9,000). Professional development for new math series ($12,000).
Eleven days of consulting from WestEd year 1 ($23,870), 15 days in year 2 ($32,550) and year
3 ($32,550).

Instructional Supplies (0600) are allocated $164,500 ($130,500 in year 1, $17,000 in year 2,
and $17,000 in year 3). Supplies for launching the parent resource center (word to word

dictionaries, books, paper, ink for printers), incentives for parents to attend workshops on TIPS

(grocery cards, food, books), incentives for student participation (stickers, fruit, erasers),
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supplies for parent liaison position (printing costs) ($27,000 in year 1, $17,000 in year 2, and
$17,000 in year 3). Purchase of teacher materials for math series adoption ($90,000). Purchase
of student textbooks for math adoption ($13,500).

“project Support e
Support Purchased Services (0300) are allocated $70, 200 ($25,100 in year 1, $22,550 in year
2 and $22,500 in year 3). Independent expert in student growth, developing metrics and surveys,
and evaluation to support the development of necessary tools for progress monitoring of the plan,
facilitating focus groups, and writing interim reports based on analysis of benchmarks ($20,000
annually). Independent contractor in technology services to develop reports and interfaces to
display student growth data for teachers in existing data portal (TAAT) (85,100 in year 1 and
$2,550 in years 2 and 3).

Alignment of Current Funding and Sustainability
Hanson was selected as an 21% Century Schools grantee beginning this summer and running

through the summer of 2013. The grant creates enrichment opportunities for elementary two
days per week and tutoring for struggling students two days per week. Students will have the
opportunity to participate in up to 128 hours annually of enrichment and intervention services
after school. Students identified as below grade level will be personally invited to join the after

school tutoring (math and reading).

Hanson Elementary and Adams 14 are committed to ensuring that the reforms initiated at
Hanson between May 2010 and September 2013 are lasting. The plan is expected to be
sustained in the following ways: First, Adams 14 currently 0.5 FTE Parent Liaison through Title
I. An additional 0.5 FTE is requested at Hanson through grant. The Parent Liaison is expected
to develop the PTO over the next three years to support the systemic reform efforts at Hanson
(e.g. attend meetings, provide feedback on how the school can improve communication, develop
'—p'o'sitivevpartner—ships).ilihisvworkis already paying off (28 parents attended a meeting regarding

the Transformation Plan-last weele):- The Parent Liaison »is..alsovexpected.,tow'1aunchfandtmaintain —
the TIPS program at Hanson. At the end of three it is expected this position could be reduced to
0.5 FTE again because of the momentum developed.

Hanson is focused on professional development and coaching as the essential elements to
reforming the instructional practices in the school. After three years Adams 14 and Hanson
anticipate that sufficient teacher leadership capacity and leadership team (principal and learning
coordinator) capacity will be developed to maintain these improvements. Quality instruction
will continue to be monitored on a monthly basis. In the year following the expiration of the
grant (year 4) if the instructional gains begin to slide, then Hanson and Adams 14 must consider
changing the allocation of Title I or general fund monies to fund the necessary coaching position.
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‘Section T: ing formation about the Distri
Directions:

Student Wmlm..snsna Measures for State and NCLB Accountabili

ariormance
Indicators

State average or above

School Code:

Results

School Name: Hanson Elementary

mplete the form with the mvcnovdmﬁm data. Most of this am$ can co mo:ba oP owooz;oi. WWW, mowooz—ai org.

Requirements Met?

State average or above

15

State average or above 21%
"] Blem | M | High

Overall number of Overall % of
targets for School: targets met c Y

) School: 5 ooo
50™ Percentile or above | 33 No

SodentC n/a 22%
: n/a 33%
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Student W.@lcnannam Measures for State and NCLB Accountabili

Performance Measures/ . U School . .
erionme s 08-09 Targets Requirements Met?
Indicators Metrics sults

* Currently, &manwm set targets for schools on these indicators. The msﬁo?mz set these targets for schools in the 2010-11 school

i

Status and Requirements for Improvement Plan

Directions for completing improvement

Program Identification Process Identification for School plan
wave

Requirements for 2010-11
will be released at a later

date. School plan type
will be identified based on
the state’s review of the
school’s performance.

School missed same AYP

i

i
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= Action (Title )] target for at least two
| consecutive years**

** Zoﬁ mﬁm if the momo& has been identified under Title I? See hitp://www.cde.state.co “is/FedPrograms/AYP/results.asp to check
this year’s list of identified schools. ,,,

Additional Information about the District

and Selected Grant History

O
X

O Restart
Transformation O

;
Is the school eligible for a Tiered Intervention grant? If so, Turnaround

| which intervention approach has been chosen?

Closure

.| Has the school received a School Improvement grant? 4,92 No

| was the date of the grant award?

Has (or will) the district participated in an SST review or an District Review Spring 2008
Expedited Review? If so, when? Hanson Review December 2009

| Has the district partnered with an external evaluator ﬁ"o
| provide comprehensive evaluation of the school? If so, No

s _..; include the year and the name of the provider/tool used.

Improvement Plan Information

The &m&&oogo&ca is submitting this improvement plan to satisfy re @ﬁaoaoaw for (check all that apply):
O Accreditation O Title IA X Tiered Intervention Grant O School Improvement Grant O Other:

Sehool Contact Information (Additional contacts may he added. it

Nelson Van Vranken

nvanvranken@adams14.or

CDE Improvement Planning Template for Schools (Last updated: February 5,2010) 3




o] 303-853-5804

7133 East 73rd Avenue
Commerce City, CO 80022

Provide a narrative that examines the data for your school — especially in m_éwmﬁ.mmm where the school was identified for accountability
purposes. This section should not exceed five pages. A data analysis ioﬁmﬁomﬁ has been included to help organize your analysis —
you may complete the chart and attach it to your narrative. It will not count as one of the five pages.

Required elements of the data analysis. The narrative must:

e Acknowledge any missed targets and resulting accountability Emsmmﬁ&osm. Much of this information is provided in section

L

e Discuss trends in the data and prioritize needs. This will entail &mmﬂm deeper into the data and even looking at past years.
Some required reports and suggested data sources are listed below ,

e Identify root causes for areas of concern. Include explanations of awﬁ&ﬁ prevented the school from meeting its targets. Thisisa
requirement for any missed NCLB targets under the Title I program.
¢ Examine annual targets and interim targets that will provide the school with evidence that it is making adequate progress to

meets it targets — state-set accountability targets and district/ school m@w targets — over the next two years Awooo-gmbmwgc-
i1). |

Required reports. At a minimum, the school is expected to reference the me\ data sources posted on SchoolView

(www.schoolview.org/ SchoolPerformance/index.asp), including: (1) Qo«fg Summary Report, (2) AYP Summaries (including
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detailed Ho@,wonm in reading and math for each subpopulation of students), (3
Secondary Readiness data (i.e., graduation, ACT, dropout rates).

)

NCLB Highly Qualified Teacher data, and (4) Post

Suggested data sources. Furthermore, it is assumed that more detailed data is available at the school/district level to provide

additional context and deepen the analysis. Some recommended |

Student Learning Local Demographic Data

e District locale and size of student
population

e Local oEWoBm

and benchmark (e.g., SST)

sources may include:

District Processes Data

, | . .
o Comprehensive evaluations of the school

Perception Data

e Teaching and learning
conditions surveys

mmmommgow:m e Student characteristics, including e Curriculum msm instructional materials (e.g., TELL Colorado)
e Student work poverty, language proficiency, e Instruction QmBo and consistency among e Any survey data (e.g.,
samples IEP, migrant, race/ethnicity grade level parents, students,

‘

. Qmmmnoowp o Student mobility rates

teachers, community,

e Academic interventions available to

“ school leaders
assessments o Staff characteristics (e.g., students | )
B,m@ﬁabﬁ% and experience, attendance, turnover) o Schedules and class sizes * mo.ﬁ.m.ﬂmmommnboa tools
consistency) o List of schools and feeder patt i P (district and/or school

W patems o mmHEG\ooﬂpB:EQ involvement level)

e Student attendance policies/practices

e Discipline referrals and suspension wuowommwg' development structure

rates e Services and/or programs (Title I, special
ed, ESL)
, e Extended day or summer programs

Data Analysis
Hanson used a variety of data in developing an understanding of the needs of the school (e.g. CSAP, AYP, surveys)
Hanson’s elementary CSAP scores have either flat lined or decreased in Lv_ content areas. The percent proficient and above in

1
In middle school Emumﬁwﬁ

elementary reading ranged from 20 to 27%. For writing the range was 13
content areas are far below the district averages.

2009 scores as measured by percent of students scoring proficient or higher r

20-21% in math. All three core content areas and science are areas of chal
foundational to learning.

6%.

2

%. For math the scores ranged from 18-21%. All three
s CSAP scores are higher than elementary. In reading

anged from 26-46% in reading, 23-28% in writing and

._agmo. The priority is elementary literacy as it is

|
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One ?&o& observed is that females are outperforming males in 18 of gougomﬁomoaom (Table 2). The gaps are school-wide and

involve all content areas. Writing is the area with the largest gender moEm<TBoE gap For example when looking at district and state
averages in writing girls outperform boys by an average of 10-12 percent j elementary and an average of 18 percent in middle school,
based on percent of students scoring proficient or above. In fifth grade Emsmowb had a gap of 18% and in sixth grade writing it was

28%. In fourth grade Hanson had no boys reached proficiency in writing.

The data clearly show a trend of ineffective instruction and highlight the need for focused work related to instruction, curriculum, data

driven decision-making, collaboration, and targeted professional ao<o_oun_,wi

ELA students underperformed the general population in all categories but ozow content area (5th Science).

Reading and math in grades three-eight are the greatest area of need. Overallthe MAP data show a high need for targeted instruction
using MAP data school and content area wide.

The m<o~mmw daily attendance rate at Hanson has gone down over each of the last three consecutive years by close to one percentage
point. In 2006-2007 the rate was 97.2% and in 2008-2009 it was 95.8%. It should be noted that some of the decrease in last year’s

rate can be attributed to organized walkouts by parents. Attendance needs to be closely monitored and the importance of attendance
needs to be stressed to all stakeholders.

One hundred and sixty-four parent satisfaction surveys were returned. Reported parent satisfaction was on average favorable with
positive scores in areas ranging from 70-90%. The one area of concern in tthe parent survey was a high percentage of parents

disagreeing with the statement that “students were treated fairly by staff.” \In 2009-2010 school year staff will be given training on
how to interact fairly with students and parents.

The staff at Hanson rated collaboration and parent involvement the lowest. They also rated central administration support low in the
question on adequate time for PD and also district leadership being responsive to their concerns. Bringing the school in line with the
district and increasing parent involvement will be a focus during this transitional time here at Hanson.

Data >=w~wamm Worksheet

U:..onmcumw This chart will help you organize your data for the analysis and identification of root cause for the data analysis narrative.
Ultimately USE analysis will then guide the major improvement strategies you choose in section Il You may conduct a more
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85@830&%8 analysis by examining all of the performance indicators. At a minimum, you must address the performance indicators
for the 2008-09 NCLB targets that were not met. ”

Identify problems from current/past cowwogmﬁow Ensure future activities are headed in proper

Performan \ ‘ Annual Targets . Major
Measures/ o . : Cr
ce /rg ﬂH : Priority Needs Root Causces 2000-10 ¢ i Improvement
Metrics - _ . .
CHe 2010-11 Strategies

Indicators

Pedagogy and
lack of
collaboration

development
time to

3
W
and
professional
g
$

20-31-23 improve. of content. 40-50
Development of
a oosmmm%&

Need parents
and families
to participate
in student
growth/educat
ion.

reading Eommw
GEEGBQJSQ in
2009-20 8

lack om. a writing |
collaboration instru omwo n &
format that is
parallel to

reading.

20-22-15 and 25-30
professional
development

time to

W

$

<

; ot
Pedagogy and : Development of

W
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improve.

Need parents ¢
and families W
to participate W
in student ¢
growth/educat w
ion. g
Pedagogy and W
lack of ¢
collaboration W
and 3
professional W No update to
development math series in
time to W 2 years. ﬁmnw
41-32-21 improve. ¢ © Eazgﬁas 40-50
S materialsor
W identification of
Need parents students for
and families W 58295_05.
to participate
in student W
growth/educat
ion. .m
Pedagogy and M High mjf@
lack of instructional
oo:mwogcob Ewocoomw are
missin, Zoom
78.35 ?ommmm_ob& to moosmw on the 95-95
development implementation
time to of the literacy
improve. W block.

i
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S
N
Need parents ?
and families W
to participate M
in student ¢
growth/educat ¢
ion. 2
FNMW ow.wm Need Bmﬁmnmﬁm
85.22 a1y ¢ (meluding 95-95
up intervention)
years. W,
N/A (78.73) $
N/A (71.99) W
Pedagogy and M
lack of M
oo:mcop.mﬁo <
g HBEmBoEgon
EomommSS& of mum:mr.
development Language
fmeto o R TER
time for a
mprove. .
7177 mp ¢ students. [In Eo 95-95
M past this time
Need parents was HEmmEm
and families moﬁomm and
to participate Bmﬁdm_m
in student :
mﬂoaﬁw\ educat ?
g
S
Pedagogy and W Implementation
84.83 95-95
lack of of English
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oo:mdogaos ¢ Language|
¢ Development
?.owmmmwob& W time for all Cﬂu
development $ students. In auo
time to w past this time
improve. was missing.
Resources and
Need parents ¢ Bﬁmﬁm—wm
and families 3
to participate W
in student W
growth/educat
ion. W
Pedagogy and w
lack of 3
collaboration $ w
and :
professional W High quality
development $ Em_u.ﬁoﬂo%&
time to W ?woﬁoom are
33 improve. ¢ missing. lmom 50-55
to focus on the
pﬁc_oawawﬁos
Need parents W of the literacy
and families block.
to participate S
in student w “,.
Eoﬁzoacom W
Pedagogy and W
22% lack of W 30-30
collaboration ¢
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and
professional
development
time to
improve.

AN

Need parents
and families
to participate
in student
growth/educat
ion.

Vavavavass AN AN

Pedagogy and
lack of
collaboration
and
professional
development
time to

33% improve.

85-85

Need parents
and families
to participate
in student
growth/educat
ion.

SN NN AN AN \/\NW
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Data >=»_%m-m Worksheet (cont.)

Identify problems from current/past performanc

-

mumﬁm future activities are headed in proper

— —

Porfi Measures/! Annual Targets (nterim Taruets Major
criormanc v m;v:.FV, Trends Priority Needs Root Causes 2009-10 and N o n.r - :E:cz‘c_:a_:
¢ Indicators Metrics - - and Measures
2010-11 Strategie
N/A NA ¢ NA
S
N/A N/A w N/A
N/A NA ¢ N/A N/A
N/A NA S
.1 Increase Pedagogy and HEEoBoawmoz
students lack of of English
moving at | collaboration ﬁmbmcmmo
least one and g Development
level. professional < time for mz_ LEP
development ¢ students. HS the
time to past this m:ao
improve. was missing
Resources and
Need parents W materials.
and families w “
to participate ¢
in student W
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growth/educat
ion.

100% HQ 100-100

NN, L AAANAAASNSANN]

To get more information on state-set targets over the next two years, 0 to:r |
o Accreditation: This will continue to evolve as the state implements SB 09-163. Get updates at
hitp://www.cde.state.co.us/index_accredit.htm or http://www.schoolview.org/.
e NCLB AYP: http://www.cde.state.co.us/F edPrograms/ayp/index.asp |
¢ NCLB Highly Qualified: The target will remain at 100% HQ core ooawnoﬁ teachers.

|

Based on %oﬁ data analysis in section II, prioritize the root causes that you will address through your action plans. Identify a major
strategy (e.g., Adjust reading approach). Then indicate which accountability provisions it will address, including how the strategy will
help the school to no longer be identified under that accountability provision., In the chart below, provide details on key action steps

(e.g., re-evaluating supplemental reading materials, providing new Eomommwoﬂﬁ development to school staff) necessary to implement
the major improvement strategy. Details should include a description of the action steps, 2 general timeline, resources that will be

used to implement the actions and implementation benchmarks. Implemen tion benchmarks provide the school with checkpoints to

ensure that activities are being implemented as expected. If identified g&mﬂ Title L, include family/community engagement strategies
and professional development (including mentoring) strategies as they are _mﬁwowmom:% required by NCLB. Add rows in the chart, as

needed. éﬂo space has been provided for three major improvement mﬁmﬁv@mmmmv the school may add other major strategies, as needed.

Major Etwoéama Strategy #1: Expand the role of parents in the oacom&onm& success of students by launching (Teachers Involving
Parents in Schoolwork (TIPS)

CDE Improvemént Planning Template for Schools (Last updated: February 5,2010) 13




Indicate iwmow accountability provision or grant opportunity is being address
will help the school resolve the identification under that provision:

O School Plan under Accreditation. Describe:

i

ed. For accountability provisions, include how strategy

O ,HHE@ I School Improvement/Corrective Action. Describe:

X V@ﬁ:owmos for a Tiered Intervention Grant.

O moﬁo& Improvement Grant.

Research shows that particular parent
involvement practices improve student
achievement, attitudes, homework, report card
grades, and aspirations. Studies also
demonstrate that when teachers guide parent
involvement and interaction, more parents
become involved in ways that benefit their
children. For example, when teachers frequently
use practices;to involve families in reading,
students gain more in reading than do similar
students whose teachers do not involve families.
Hanson families have commented that they need
more information from schools about how they
can help their children with homework. Parents
that are assisted by schools with work at home
are more engaged in their student’s education
and stay in closer contact with teachers.

Hanson is proposing starting a TIPS program this
Fall. TIPS is specifically designed to answer the
question: How do 1 help my own child at home?
With TIPS, students complete homework
designed to promote their success in school.
TIPS activities are homework assignments that
require students to talk to someone at home

Summer

2010  train
leadership
team and
develop first
set of
potential
assignments.
Fall 2010
train all
teachers and
begin
implementing
at K-2.
Ongoing
work by
leadership

Parent Liaison

e Eighty-five percent of parents
responding to a survey will
report that they know how to
help their children at home.

e Eighty-five percent of teachers
surveyed will report that they
know how to implement TIPS.

e Eighty-five percent of parents
will report above average
levels of communication with
their child’s teacher.
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bout something interesting that they are team to
learning in class. TIPS enables families to become | davelop a set
involved regardless of their education level or £ al
knowledge of content (e.g. science, math, o . potenti
reading). TIPS makes the responsibility of assignments.
homework the student’s. TIPSis designed so
that students share and enjoy their work, ideas,
and progress with their families, not just practice Rollout  3-5
time or time to learn new content. TIPS Fall 2011
encourages families to comment on work and

request more information from teachersina

formal way (using the home to school

communication portion of the parent sign-off

sheet).

With TIPS each assignment is designed to extend

student learning time by providing students an

opportunity to practice and explain what they

are learning to their parents. TIPS is designed to

get students talking (an important element of

language development) with their families at least

once per week in language arts and math and at

least once per month in science. Family

members may listen to whata student has

written and then react to the writing, help edit,

share similar iexperiences, or provide ideas.

With TIPS teachers provide specific instructions

for each lesson that include: objectives for

learning, materials needed, how the student and

family should interact, a request for

communication back, and place for the parent to

sign off. :

The parent liaison at Hanson will work with

teacher leaders to train the whole staff, develop

TIPS lessons, and collect feedback from parents

on progress (tweak as necessary). The work will

begin in the summer of 2010 with teams of

teachers developing a rollout plan and a group of

lessons to start the year.

Parents will be trained on the use of word to

word dictionaries to assist with homework.

CDE uav_.o<nim=~ Planning Template for Schools (Last updated: February 5,2010)
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Major gﬁoﬁaoa Strategy #2: Increase the availability of embedded oomo_wmbm in math, literacy, and data.

Hb&o&m which accountability provision or grant opportunity is being add
strategy will help the school resolve the identification under that provisic

O School Plan under Accreditation. Describe:

1L

X HEQ I School Improvement/Corrective Action. Describe:

O ngomaos for a Tiered Intervention Grant.

O School Improvement Grant.

iressed. For accountability provisions, include how

Increase Data Coaching and RTI
Facilitation by adding Data Coach/RTI
Facilitator..

Hanson’s plan for using data to improve
instruction is threefold: Hanson will (1)
implement, with the support of the
central administration, a system of
common (or interim and formative
assessments), (2) provide a Data/RTI
Facilitator to support instructional
improvement systems and the transition
to a data-driven culture, and (3) provide
continuous feedback to central

administration on the improvement of the

Hire the Data
Coach/RTI
Facilitator in
Fall 2010.

Increase the proportion of

teachers reporting they
use data to drive
instruction to 85%.
Increase the proportion of
students reviewed for RTL
Increase the proportion of
students “catching up” in
reading (from 19% to 40%)
and math (from 21% to
40%) by 2012. (1003g
funding for elementary
only, so this is measured
at elementary)

100% of teachers will be
met with on a monthly
basis. (minimum of 30
minutes per teacher)

CDE Improvement Planning Template for Schools (Last updated:

February 5,2010)
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data portal currently used in Adams 14
(TAAT).

In the summer of 2009 Adams 14
received 90 School Improvement through
a Formative Assessment grant from CDE.
The grant allowed Adams 14 to
implement the ATI Galileo assessment
system to use for benchmark
assessments. In addition, teachers can
use the Galileo system to develop
classroom formative assessments.
Teachers are participating in the
Wobogﬂwuwmmmwmaoam but few are
developing formative classroom
assessments on their own or using the
benchmark data effectively. Hanson
proposes focusing additional time and
professional development on the
understanding and use of this system

To supportithe transition to data-driven
culture that uses state, interim and
benchmark, and formative assessments to
improve student learning Hanson
proposes a Data/RTI Facilitator. The
Data/RTI Facilitator will collaborate with
the school leadership (principal and
learning coordinator), other coaches in
the school, and District-level support
staff (e.g. Technology Integration
Coaches) to ensure that every teacher and
leader has the core technical and
pedagogical skills to use data to inform
instruction, The Data/RTI Facilitator will

Facilitated a minimum of 2
hours per month small
group professional
development.

Delivers quarterly surveys
on the effectiveness of the
coaching efforts.

Obtains a minimum of
85% satisfaction rating
from teachers by the end
of the year.

Delivers quarterly survey
on the quality of the data
system and needed
improvements (TAAT).
Increase the proportion of
teachers reporting that
they are able to use the
formative assessment
component of Galileo
(comfort level).

Increase the proportion of
teachers reporting they
are comfortable using the
reports in Galileo.
Increase the proportion of
teachers saying they are
comfortable using TAAT.
Increase by 100% the year
to year comparison
(September 2009 vs.
September 2010) of
teacher logins to TAAT.
Increase the proportion of
students “catching up” in
math from 5% to 25% and
reading from 2% to 25% by
2012. (1003g funding for
elementary only, so this is

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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do this by (1) providing embedded
professional development time for
teachers on analyzing data, (2)
&mmmmﬂom&wbm data for teachers and
leaders to identify patterns, and (3)
evaluating individual student learning
patterns to place these students in
interventions or accelerated courses. The
culture shift at Hanson is going to be
dependent upon developing a core set of
technical (e.g. pulling data) and
ﬁoammomwo& (e.g. using data to target
need) skills among the teachers and
leaders of the school. The role of data
coach is to work with individual teachers,
small groups of teachers, and the
Jeadership team by facilitating
oo=mcoBmW%o time, providing data to
teachers, and providing pedagogical and
technical professional development. The
Data/RTI Facilitator will pull all data
necessary for RTI meetings and prepare
the RTI profile for each student up for
review.

The Data/RTI Facilitator is expected to
provide continuous feedback and support
to central administration to ensure that
the data system (TAAT) is being
developed to support the needs of
Hanson, that Galileo is being supported,
and that they are provided all necessary
data for success.

measured at elementary).
Increase the proportion of
students “keeping up” in
math from 13% to 65%
and 2% to 75% in reading
by 2012. (1003g funding
for elementary only, so
this is measured at
elementary)

Increase the median
growth percentile from 21
%-ile to 60 %-ile in math
and 28%-ile to 60%-ile by
20i12.

CDE Improvement Planning Template for Schoois (Last updated: February 5, 2010)
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Increase . the  understanding and
mav_maosﬁwﬁos of the literacy block and
the ELD |by adding a Literacy and
Language Facilitator.

The Literacy and Language facilitator
will be expected to meet with teachers
during planning time, facilitate small
group collaboration, lead professional
development, organize resources, mentor,
and provide in classroom coaching and
assistance (e.g. side by side coaching, co-
teaching, etc...).

‘Language

Hire the
Literacy and

Facilitator

increase the proportion of
teachers reporting they
use understand the 90
minute reading block to
85%.

increase the proportion of
students “catching up” in
reading (from 19% to 40%)
100% of teachers will be
met with on a monthly
basis. (minimum of 30
minutes per teacher)
Facilitated a minimum of 2
hours per month small
group professional
development.

Delivers quarterly surveys
on the effectiveness of the
coaching efforts.

Obtains a minimum of
85% satisfaction rating
from teachers by the end
of the year.

Increase the proportion of
students “catching up” in
math from 5% to 25%
24% to 75% in reading by
2012,

Increase the median
growth percentile from 21
%-ile to 60 %-ile by 2012
in reading.

Increase the proportion of
teachers reporting they
use data to drive
instruction to 85%. L
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Increase the proportion of
students reviewed for RTL.
Increase the proportion of
students “catching up” in
reading (from 19% to 40%)
and math (from 21% to
40%) by 2012. (1003g
funding for elementary
only, so this is measured
at elementary)

100% of teachers will be
met with on a monthly
basis. (minimum of 30
minutes per teacher)
Facilitated a minimum of 2
hours per month small
group professional
development.

Delivers quarterly surveys
on the effectiveness of the
coaching efforts.

Obtains a minimum of
85% satisfaction rating
from teachers by the end
of the year.

Delivers quarterly survey
on the quality of the data
system and needed
improvements (TAAT).
Increase the proportion of
teachers reporting that
they are able to use the
formative assessment
component of Galileo
(comfort level).

Increase the proportion of
teachers reporting they
are comfortable using the
reports in Galileo.

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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Increase the proportion of
teachers saying they are
comfortable using TAAT.
Increase by 100% the year
to year comparison
(September 2009 vs.
September 2010) of
teacher logins to TAAT.
Increase the proportion of
students “catching up” in
math from 5% to 25% and
reading from 2% to 25% by
2012. (1003g funding for
elementary only, so this is
measured at elementary).
Increase the proportion of
students “keeping up” in
math from 13% to 65%
and 1% to 75% in reading
by 2012. (1003g funding
for elementary only, so
this is measured at
elementary)

Increase the median
growth percentile from 21
%-ile to 60 %-ile in math
and 28%-ile to 60%-ile by
2012,

Increase = the understanding ~ and
implementation of the math instructional
practices. .

The zmﬁrwmmomﬁmﬁoﬂ will be expected to
meet with teachers during planning time,
facilitate small group collaboration, lead

Hire
Math
Facilitator

the

Increase the proportion of
students “catching up” in
math (from 21% to 40%)
by 2012.

100% of teachers will be
met with on a monthly
basis. (minimum of 30
minutes per teacher)
Facilitated a minimum of 2
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professional  development, organize
resources, = mentor, and provide in
classroom coaching and assistance (e.g.
side by side coaching, co-teaching,
etc...).

hours per month small
group professional
development.

o Delivers quarterly surveys
on the effectiveness of the
coaching efforts.

e  Obtains a minimum of
85% satisfaction rating
from teachers by the end
of the year.

e Increase the proportion of
students “catching up” in
math from 5% to 25%.

e Increase the proportion of
students “keeping up” in
math from 13% to 65% by
2012.

e Increase the median
growth percentile from 21
%-ile to 60 %-ile in math
by 2012.

Major HBE%@B@E Strategy #3: Adopt a new math series and intervention materials

Indicate which accountability provision or grant opportunity is being ma&mmmma. For accountability provisions, include how
strategy will help the school resolve the identification under that provision:

1 'School Plan under Accreditation. Describe:

O ﬁ,Ea I School Improvement/Corrective Action. Describe:

X Vﬁﬁ:ommou for a Tiered Intervention Grant.
O School Improvement Grant.
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or Improyemer

Hanson has shown a decrease in overall
math performance among elementary
school students over the past three years.
Hanson is below District and State
average for the proportion of students
proficient or advanced and continues to
lag in such measures as “keep up” and
“catch up” based on the new Colorado
Growth Model. Hanson Elementary also
did not make math AYP in 2009. The
EDR found that intervention materials
for math are lacking and the text series is
not conducive to improving math
performance.

Hanson will work RMC to select a new
math series.

Fall 2010
select new
series

Spring 2011
order  series
and begin
professional
development.

December 2010 select new
math series.
June-August 2011 complete

professional development on
math series.

Hanson recognizes the need for short-
term “wins” and intends to implement
math interventions (not currently in
place) to students below grade-level in
math to develop a sense of urgency and
improve math scores in the short term.

Hanson will hire 1.0 FTE Math
Interventionist to work with small groups
of students struggling in math.

Fall 2010 hire
new Math
Interventionist.

e Increase the proportion of
students “catching up” in
math from 20% to 40% by
2012. (1003g funding for
elementary only, so this is
measured at elementary)

e Increase the proportion of
students “keeping up” in
math from 44% to 65% by
2012.

e Increase the median
growth percentile from
38 %-ile to 60 %-ile by
2012,

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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Major Improvement Strategy #4: Expand Teacher Professional Development and Collaboration

Indicate which accountability provision or grant opportunity is being addressed. For accountability provisions, include how strategy

will help the school resolve the identification under that provision:
O School Plan under Accreditation. Describe:

O HE@ I School Improvement/Corrective Action. Describe:

X V@cmommob for a Tiered Intervention Grant.

O School Improvement Grant.

Hanson recognizes the need for|Three days Increase the proportion of
.ot , . walk throughs that
additional | professional development to before school observe teachers with the
address the gap in instructional practices | professional appropriate objective
identified as the root cause of low | development. posted to 95%.
performance. ~Adams 14 is already Increase the proportion of
providing each school eight days per year | . walk throughs that
; wo days per ;
of professional development through key h S P observe teachers referring
r WestEd. Hanson, dues fo the mont to the objective to 85%.
p L L . consulting Increase the proportion of
lack of quality instruction, recognizes the (c.g data walk throughs that
need for more coaching from WestEd. mcvo.mﬁm observe teachers making
Thus, Hanson will purchase 11 addition fee &ummw engagement mandatory to
days in year one (for a total of 19), 15 in pro mommwow al w_mx. oy
ear two, and 151 three. eet expectations for
b H, In year three development AYP for Reading and
on modules) Math.
Increase student
achievement results by
In year two 10% in all subjects
and three combined (weighted mean
WestEd  will growth).
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provide six

days of
professional
development
and coaching
before  the
school year
starts.  This

will include
students for
half day
where
teachers will
implement
what they
have learned
and be
provided
feedback in
the aftermoon
and
opportunity
to reflect.

® 95% of teachers will respond
that they understand the
expectations of the
instructional program.

e 95% of teachers will report
that they have adequate
training to implement the
instructional program

The EDR identified collaboration time as
a major impediment to improving
instruction. Hanson proposes increasing
collaboration time to four hours per
month (mandatory).

Create a
schedule and
share  with
teacher.

o Increase the proportion of
Hanson teachers that answer
“almost daily” or “several
times per week” to the
following questions regarding
how often these particular
activities take place (current %
of respondents answering
“almost daily” and “several
times per week” on 2010 staff
survey):

I.  Administration and staff
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working together to make
decisions and resolve
problems (0% and 27%).
Discussions with other
teachers about how to
teach a particular topic
(18% and 46%).
Discussions with other
teachers about ideas for
student or group projects
(18% and 27%).
Discussions with other
teachers about different
views of a common issue
(9% and 46%).

Informal discussions with
other teachers of matters
unrelated to teaching (36%
and 18%).
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Hanson Elementary School

Inspiring, Educating, and Empowering Students in the 21* Century

Adams 14
2010 Tiered Intervention Proposal
Addendum

LDAMS 14

Inspire. Educate. Empower.
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Balanced Scorecard

One critique of Adams |4 practices in the CADI report (2008) was the District’s lack of a management
structure that encouraged efficient, data-driven decision making at all levels of the organization. In fact,
after two days of discussion and debate in July and August of 2008, the initial team that reviewed the
findings from the CADI report agreed that one of the priorities of the District should be to develop a
management system that brings cohesion to the organization. The group defined key components of this
management structure:

Reflects the mission of the District and ensures high levels of learning for all;
Includes a plan with clear goals, actions, timelines and checks for implementation;
Aligns budget to goals and actions;

Aligns all curriculum, including English Language Acquisition.

To achieve this end, Adams 14 has chosen to borrow from management processes and tools from the
private sector that are considered best practice. The framework that Adams 14 will adopt is called the
Balanced Scorecard. The Balanced Scorecard is a framework which translates an organization's vision and
strategy into a coherent set of performance measures. Developed by Robert Kaplan and David Norton
(Harvard Business Review 1993), a balanced system-wide scorecard helps organizations evaluate how well
they are succeeding at meeting their strategic objectives. The scorecard is intended to measure those
behaviors, activities, or objectives deemed most important to the overall success of the organization.

The keys to the Balanced Scorecard are vision and strategy. Vision is the desired outcome from the
work of the organization. Strategy is the approach to achieving the vision. The desired outcome for
Adams 14 is that "all students do learn and succeed.” The strategy for Adams 14, and all of its schools, is
to provide a high quality teacher in every classroom. From this starting point the District, and all of its
schools, have adopted a set of metrics that indicative of success. The metrics include both leading and
lagging indicators. Leading indicators are monitored at monthly and appropriate changes are made to
improve the performance of the system.

Hanson PK-8 has modified its Balanced Scorecard to align with the Turnaround Plan while still
encompassing the Adams 14 strategic plan. Before delving into the Hanson Balanced Scorecard the basics
will be described.

Basics of the Balanced Scorecard

The Balanced Scorecard management tool is a framework to make decisions. The Balanced Scorecard is
divided into four hierarchical domains or perspectives: Finance (budgeting), Learning and Growth,
Internal Processes, and Customer Outcomes (see diagram below). Finance is on the bottom of the
system and Customer on the top. Finance is the base of the system. Adams 14 must pay special
attention to the budget and alignment of expenditures to ensure financial viability of our strategy.
Finance supports the objective directly above it in the hierarchy, Learning and Growth. However, The
Learning and Growth perspective is focused on the workforce development that is required to
accomplish Hanson’s mission. Hanson must align budgets to ensure that we have dollars to pay for
professional development, which is why the Turnaround plan is heavily focused on increasing the
offerings and quality of professional development. The professional development must be targeted and
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high quality to improve instruction in the classroom. And, ultimately, when instruction is effective,
students will learn.

The Balanced Scorecard integrates strategic objectives so that all parts of the system are measured (by
extension, no part of the system is ignored). The Balanced Scorecard illustrates codependent
relationships between the parts of the system. This means that managers/administrators are more likely
to recognize when a part of the system is not performing up to expectation. As a result, the principal
understands the implications of whether they choose to intervene to impact performance.

Diagram of the hierarchy of the Balanced Scorecard

Customer Perspective

(Student
Achievement)

Internal Process

(Effective Instruction)

Learning and Growth

Finance

The Balanced Scorecard has evolved from its early use as a simple performance measurement framework
to a full strategic planning and management system. The “new” Balanced Scorecard transforms an
organization’s strategic plan from an attractive but passive document into the "marching orders" for the
organization on a daily basis. It is a framework that not only provides performance measurements, but it
also helps planners identify what actions to take and how to measure their results. It enables executives
to truly execute their strategies. !

Strategy Map

There is a visual tool that is used to organize the Balanced Scorecard and depict the strategy of an
organization. A strategy map is a diagram that describes how an organization creates value by connecting
strategic objectives in explicit cause-and-effect relationships with each other across the four
perspectives (customer, processes, learning and growth, financial). Strategy maps are an integral part of
the Balanced Scorecard framework that describe strategies for success.

! Information on the Balanced Scorecard was obtained at this website:
http://www.balancedscorecard.org/BSCResources/AbouttheBalancedScorecard/tabid/55/Default.aspx
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A short description of strategy maps:

¢ All of the information is contained on one page; this enables relatively easy strategic
communication.

e There are four perspectives: Customer, Internal, Learning and Growth, Financial.
e In each perspective there are three to five strategic objectives.
e The financial perspective supports learning and growth. Learning and growth supports

effective teaching (internal perspective). Effective teaching leads to increased student
achievement (customer perspective).

e Finally, cause-and-effect relationships can be described by connecting arrows vertically
through the map (though this is not necessary for displaying the strategy).

The strategy map for Adams 14 is displayed on the next page. Adams |4 has three strategic objectives in
each perspective. Hanson is expected to organize all activities within the umbrella of the District’s
strategy map.
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ADAMS 14 STRATEGY MAP

Improve Student
Achievement

HigHLY SuccEssrFuL,
SATISFIED CUSTOMERS

Increase Student,
Family, and Community
Satisfaction

EFFECTIVE Increase DeeasE it ey
Instructional

INSTRUCTION Collaboration Prachices

STAFF LEARNING Increase Employee Improve

AND GROWTH Satisfaction Communication

FINANCIAL Increase Prioritize
PERFORMANCE Revenue Resources
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Improve
Student
Products

Increase Use of Data to
Inform Instruction

Improve Quality and
Alignment of Professional
Development

Manage
Costs



The Hanson Balanced Scorecard is organized in monthly increments of leading indicators2” Each month
the Hanson leadership team will monitor performance on the leading indicators and change
appropriately when they are not meeting their goals. The Balanced Scorecard also serves as a mechanism
for communicating how Hanson is performing. The Balanced Scorecard will be available to all staff
through the data portal (TAAT). The next page displays the Balanced Scorecard.

2 Leading indicators are metrics that give an early indication of how the system will perform on outcome measures.
An example of leading indicator is student attendance indicating something about student achievement. Students
cannot perform at a high level without attending school.
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understand the expectations of the
instructional program
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I understand the purpose of the 95%
Tuesday walk throughs.

When my classroom is visited | 95%
know what is expected.

The written feedback | have 95%
received has helped me improve my
instruction.

The verbal feedback | have received 95%
has helped me improve my
instruction.

When my classroom is visited | 95%
know what is expected.

Proportion of lesson plans that will 90%
be rated "effective" using the lesson
plan rubric (measured monthly)

TIPS leadership team members will 100
create and share 10 lessons
developed in each math and reading
over the summer months.

TIPS leadership team members will 25
create and share 5 lessons
developed in each math and reading
during the school year.

Increase the proportion of Hanson 50%
teachers that answer “almost daily”
or “several times per week” to the
question "Administration and staff
working together to make decisions
and resolve problems"

Increase the proportion of Hanson 75%
teachers that answer “almost daily”
or “several times per week” to the
question "Discussions with other
teachers about how to teach a
particular topic"

Increase the proportion of Hanson 65%
teachers that answer “almost daily”
or “several times per week” to the
question "Discussions with other
teachers about ideas for student or
group projects”

Collaboration
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Increase the proportion of Hanson
teachers that answer “almost daily”
or “several times per week” to the
question "Discussions with other
teachers about different views of a
common issue"

75%

Increase the proportion of Hanson

teachers that answer “almost daily”
or “several times per week” to the

question "Informal discussions with

other teachers of matters unrelated
to teaching”

65%

Data

Propotion of increase in TAAT hits
by Hanson staff compared to the
same month one year ago

20%

Proportion of teachers that say "l
use data to drive instruction."

95%

Proportion of teachers (grades 3-5)
that respond "three or more" when
asked how many formative
assessments they created in Galileo
in the last three months

80%

Proportion of teachers that rate
their knowledge of data systems as
"good" or better.

85%

Percent of teachers (PK-5) that the
math coach met with at least 30
minutes in the month.

100%

Total minutes math coach met with
teachers one on one in the month

300

Percent of teachers (PK-5) that the
data coach met with at least 30
minutes in the month.

100%

Total minutes data coach met with
teachers one on one in the month

300

Percent of teachers (PK-5) that the
language/literacy coach met with at
least 30 minutes in the month.

100%

Total minutes language/literacy
coach met with teachers one on
one in the month

300

Total hours of professional
development conducted by math
coach per month (not including one
on one time)
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Total hours of professional 2
development conducted by Data
coach per month (not including one
on one time)

Total hours of professional 2
development conducted by
Language and Literacy coach per
month (not including one on one
time)

Monthly attendance rate for staff 95%
will exceed 95%.

tis

| have received adequate 85%
professional development around
displaying appropriate content

objectives.

Teachers will rate the coaching 85%
effective (math, language/literacy,

and data)

| have received adequate 95%

professional development around
making engagement mandatory.

Learning
n
Aligned PD |Sa
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Math Materials

Hanson PK-8 intends to adopt math materials for grades K-5. Included in these materials will be core
text and intervention materials. Adams 14 leaders have used Bookman’s Review as the method for
adopting new text materials. Hanson PK-8 will work with RMC to adapt the Bookman’s Review for
non-fiction (Appendix A) for math. During the Bookman’s Review Hanson will consider the skill of the
teachers K-5 in math instruction. The materials adopted will reflect the increased need for structure if
pedagogy is particularly weak in math.

Coaching (Professional Development)

The purpose of coaching is to improve instructional practices of teachers with the aim of increasing
student achievement (Oliver 2007). Coaching, as designed for Hanson, is about the development of
teaching potential and should be an empowering process that engages teachers in reflection, content,
students, and their classroom environment (Dantonio 2001). Hanson defines coaches as:

A content specialist (literacy, math, RTI, or data) who acts as a professional development liaison within
the school to support, model, and continuously improve instructional programs (math, literacy, RTI, and
data). The coaching model is teacher-centered and aimed at altering beliefs and behaviors of classroom
teachers through demonstration, observation and feedback, co-planning, and reflective conversations.

To achieve this goal Hanson’s coaching model will be (1) developmental and (2) differentiated for
teacher need and student need.

First, the model is developmental. The Hanson model focuses on developing pedagogical and content
knowledge. The coaches hired to lead Hanson will be required to be instructional and content experts3.
The model is also focused on developing a reflective processes and critical thinking skills around teaching
practice with these coaches. The coaches are expected to develop the teacher behaviors through these
processes.

Second, the model requires that coaching is differentiated to meet the needs of individual teachers. The
model is differentiated because coaches will develop (with consulting assistance) and implement a needs
assessment to determine the individual needs. Based on the outcomes of the needs assessment coaches
then develop individual coaching plans for each staff member.

Our plan is to recruit experience coaches from outside the district. Recruitment will include a three
step interview process. The first step will be a Haberman screener that screens for aptitude for service
in a high poverty district. The second step will be either an on-site or video observation of the
candidate. Lastly, there will be an interview targeted at selecting a candidate that will effectively meet
the desired outcomes of the specific coaching job. A coach with a proven track record and strong
relational trust-building skills will be selected for each of the three positions. Coaches selected to work
at Hanson PK-8 will be required to have demonstrated each of the ten characteristics of coaches (Killion

® The monetary incentive must be large enough to attract these experts.
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and Harrison 2006) in their previous position (Table
targeted to uncover whether the applicant has these

Table |: Coach Characteristics

I). Interviews and reference checks will be
characteristics.

Characteristic

Definition

Resource provider

the purpose is to expand teacher’s use of a variety
of resources to improve instruction

Data coach

the purpose is to ensure that student achievement
data drives instructional decisions at the classroom
and school level.

Curriculum specialist

the purpose is to ensure implementation of
adopted curriculum.

Instructional specialist

the purpose is to align instruction with curriculum
to meet the needs of all students.

Classroom supporter

the purpose is to increase the quality and
effectiveness of classroom instruction.

Mentor

the purpose is to increase instructional skills of the
novice teacher and support school-wide induction
activities.

Learning facilitator

the purpose is to design collaborative, job-
embedded, standards-based professional learning.

School leader

the purpose is to work collaboratively with the
school’s formal leadership to design, implement,
and assess school change initiatives to ensure
alignment and focus on intended results.

Catalyst for change

the purpose is to create disequilibrium with the
current state as an impetus to explore alternatives
to current practice.

Learner

the purpose is to model continuous learning, to
keep current, and to be a thoughtful leader in the
school.

Coaching Action Plan

Activity | Timeline

Responsibility | Notes
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Needs assessments:
develop and implement
a needs assessment that
shows areas for
development for each
teacher.

August-September

Math Coach, Literacy
Coach, RTI/Data Coach

Instructional
observations for every
teacher (K-5)

September-October

Math Coach and
Literacy Coach

Instructional
observations will focus
on: (1) content
knowledge and (2)
pedagogy as defined by
the District’s strategic
plan (T4S).

Develop personalized
coaching/collaborative
plan.

September-October

Math Coach, Literacy
Coach, RTI/Data Coach

Each teacher in Hanson
is required to develop a
professional
development plan that
is aligned with the
school turnaround plan
and the District’s
strategic plan.

Review Balanced Monthly Math Coach, Literacy The Balanced Scorecard

Scorecard to determine Coach, RTI/Data Coach | has 53 interim measures

if interim benchmarks with leadership team that school leaders are

are being achieved. expected to monitor.
The coaches are to
participate in the
development of plans in
response to the
measures.

Meet with teachers Monthly Math Coach, Literacy Coaches are expected

(100% of teachers must
be met with for at least
30 minutes once per
month)

Coach, RTI/Data Coach

to keep logs of
meetings with notes on
reflective conversations.
These logs serve to
monitor meeting and
also keep the principal
informed regarding the
nature of coaching. The
coaching must include a
mix of modeling,
providing feedback,
participating in
reflective conversations,
demonstrating, co-
planning, and co-
teaching. These data
will be entered into a
database for monitoring
coaching behaviors.
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Formal professional Monthly Math Coach, Literacy Individual coaching,
development (at least Coach, RTI/Data Coach | collaboration, co-
two hours of planning, and etc... are
professional not considered
development provided “Professional
monthly to whole or Development” for the
small group) purpose of this activity.
After school or small
group on plan time
professional
development counts.
Analyze weekly walk Weekly Math Coach, Literacy Coaches are expected
through data for overall Coach, RTI/Data Coach | to access TAAT and
patterns in teacher analyze weekly data.
performance Patterns in the data are
to be used in developing
professional
development.

During the summer of 2010 the Instructional Leadership Team (ILT) will develop a rubric for evaluating
the performance of the coaches. The design process will include a collaborative review from peers in
and out of the district to ensure a rigorous and balanced measure is created. The rubric will be tailored
to the specific outcomes of the coaching position and will be completed by the principal and the coach.
All rubrics will share a heavy weighting on the key elements of student achievement data and teacher
support as measured by improved classroom instruction (walk through data). The evaluation will be
supplemental to the existing evaluation system. The coaches’ supplemental evaluation will have two
additional components. The first will be a teacher survey given twice yearly to all teachers. The survey
will be aligned to the identified desired outcomes and the performance rubric. Lastly, there will be a
written self-reflection component with a required emphasis on rubric-based reflection that will be
shared with the ILT team and members of the district leadership team.

Independent Contractor

Hanson plans to use an independent contractor for two purposes: (1) to facilitate the process of
studying the teacher evaluation and potential for including student growth as a significant factor and (2)
to manage the myriad of metrics and develop process management tools.

First, Hanson Pk-8 proposes under the Tiered Intervention Plan to create a Technical Advisory Panel
(TAP) to study the potential for including student growth as a significant portion of teacher evaluation.
In addition, Hanson has proposed creating a system where teachers can earn a bonus for superior
growth. In the first year the TAP will create a model for including growth. In years two and three the
TAP will refine the model and test with volunteering teachers. Teachers that agree to participate will
have the capacity to earn up to $1,750 for achieving extraordinary student growth.
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Hanson PK-8 and Adams 14 will need an independent consultant with experience facilitating groups,
assessment data, and student growth to lead the TAP. Hanson has identified departing Chief
Accountability Officer Dr. Joseph Miller as the consultant for these two projects+.

Second, Hanson PK-8 requires support developing, implementing, and analyzing the results of the
significant number of measures included in this plan. The measures in this plan include a variety of
surveys and needs assessments that must be development from scratch. In addition, the school
leadership team has requested a process checklist and assistance keeping track of the benchmarks and
activities (e.g. are coaches submitting their coaching logs and meeting requirements). Dr. Miller has
agreed to serve in this role.

The Hanson PK-8 Transformation plan includes over 50 leading indicators and nearly 20 lagging
indicators. While many of the lagging indicators are based on student performance on CSAP and/or
other standardized assessments, the leading indicators in many cases are based on unique or custom
measures. These measures include teacher surveys, parents surveys, and coaching logs. These
measures must be created and data collected throughout the year. The performance management
consultant on this plan will implement these measures and ensure that these data are collected.

The cost for this consulting is accounted for in the original budget. The total cost is not to exceed
$20,000 annually.

Math Interventionist

Hanson believes that the Math Interventionist position is a necessary component of the Transformation
Plan. Hanson believes that a Math Interventionist working with small groups of students will dramatically
increase overall CSAP performance. As the Tiered Intervention grant stated, “research shows that
‘early wins’, or strong and measurable gains in the first year, are common to successful
turnarounds.” Hanson believes that focusing on math will get those early wins because of the
paucity of focus in this area in the past.

Hanson intends to evaluate the work of the Interventionist by evaluating longitudinal growth.
Students that are working directly with the Interventionist will be expected to make more than a
year’s growth in a year’s time. Students may not reach benchmark (depends on the magnitude of
distance from grade-level), but they can be expected to make growth when compared to like
students. MAP effect size data and CO Growth Model will be used to measure impact.

Sustainability

Adams |4 has previously used instructional coaches as a strategy for improving teaching. However, the
coaching model operated outside of the realm of the strategic plan and the impact of the coaches was

“Dr. Joseph Miller has over seven years of experience working in student assessment in Colorado. He has been at
the cutting edge of developing methods for measuring growth, which includes developing and implementing a
measure in Adams |4 that measures value-added growth using NWEA MAP testing. Dr. Miller is moving from
Colorado to New Hampshire this summer, but has agreed to continue to serve Hanson and Adams 14 as this plan
is being implemented. Dr. Miller has agreed to travel periodically to Colorado to lead the TAP.

16
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not monitored. The method for monitoring the coaches within the school and District strategic plan is

a change from past practice. Adams 14 believes that this Transformation Plan will provide significant

insight into how coaching works and evidence for the success of coaching. The Adams 14 strategic plan

focuses on high quality instruction and if the coaches at Hanson are proven effective, then the District
will use that evidence to support the expansion (and improvement) of the program.

Measuring Teacher Practice and Results

Hanson PK-8 measures both teaching practice and student outcomes with equal tenacity. Hanson has
set ambitious student achievement goals that include, overall CSAP gains, CO Growth Model, and
DIBELs and MAP interim benchmark measures. One of the key elements of the Balanced Scorecard is
that the organization takes a “balanced” look at their measures. By adopting the Balanced Scorecard
Hanson has developed a group of student achievement outcomes and teacher practices and behaviors
metrics. In the section above the interim benchmarks are described, which include teaching behaviors
and student achievement measures. Table 3 lists the measures that are the year-end (or product
measures). The measures are exclusively focused on student achievement.

Table 3: Student Achievement Outcomes (Annual Products Measures)

Measure Source

Increase the proportion of students CSAP CO Growth Model
“catching up” in reading (from 19% to 40%)

Increase the proportion of students CSAP CO Growth Model

“catching up” in and math (from 21% to
40%) by 2012

Increase the proportion of students CSAP CO Growth Model
“keeping up” in math from 13% to 65% by

2012.

Increase the proportion of students CSAP CO Growth Model
“keeping up” in reading from %5 to 75% by

2012.

Increase the median growth percentile from | CSAP CO Growth Model
21%-ile to 60 %-ile in math by 2012.

Increase the median growth percentile from | CSAP CO Growth Model
28%-ile to 60%-ile in reading by 2012.

Increase proportion of students scoring CSAP
proficient in reading from 24% to 75% in by

2012

Meet expectations for AYP for Reading and | CSAP and AYP
Math.

Increase students projected proficient or MAP

advanced on MAP Reading, Language Usage,
and Math (year #I| 55%, 35%, and 40%
respectively)

Increase students projected proficient or MAP
advanced on MAP Reading, Language Usage,

® Number is currently unreported.
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and Math (year #2 65%, 40%, and 45%
respectively

Increase students projected proficient or
advanced on MAP Reading, Language Usage,
and Math (year #3 75%, 45%, and 50%
respectively

MAP

Proportion of students at Benchmark on
DIBELS (K-5) 75% in year #1.

DIBELs

Proportion of students at Benchmark on
DIBELS (K-5) 80% in year #2.

DIBELs

Proportion of students at Benchmark on
DIBELS (K-5) 85% in year #3.

DIBELs

Projected P+ performance gap on MAP
between ethnic minority and White
students is lower than 10% (annually)

DIBELs

Performance gap on DIBELS between
ethnic minority and White students is
lower than 10% (annually)

DIBELs

Projected AYP (measured three times per
year—achieve 95% of targets).

DIBELs

Achieve effect sizesé of greater than 0.5 in
Reading and Math (NWEA MAP Fall to
Spring measurement)(grades 3-5)

MAP

¢ Adams 14 uses a measure of “effect size” to determine value-added growth for a school, grade-level, and teacher.

This measure is statistically sound method for determining how a student performed compared to like pers.
Current effect sizes for grades 3-5 are all negative with one exception (3™ grade math). Most are within normal
variation (or students are growing a year in a year’s time). Unfortunately, normal variation is not adequate to

achieve overall growth.
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Appendices

Appendix A: Bookman’s Review
Textbook Sample

(A, B,C,D,orE?)

Bookman’s Review

Directions

Name of Analyst:

Department:

Title of Materials:

Publisher:

Date:

Determine goals for textbook adoption and record them below.

Goals:
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General Instructions:

For the most part, no narrative is required. Most of the items require a check (\/) answer and/or a
numerical rating. At the end of each section a space is available to tally a final number of points for that
section.

All items require numerical rating using the following scale:

None
Poor
Average

Excellent

If the item does not apply to the materials, the item receives a “0.” At the end of the instrument,
transfer the ratings of the sections on the Evaluation Summary sheet.

Bookman’s Review
Section |: Focus

What is the specific content focus of the series?

20
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Does the text address the overall content focus for the class requirements?

Please check(\/) the appropriate box

Yes Final Rating
Section |

No (circle one)
01 2 3

Section 2: State Standards

Does the scope and sequence focus align with State Standards?

Please check(\) the appropriate box

Yes Final Rating
Section 2

No (circle one)
01 2 3

Section 3: School/District Goals

Does the scope and sequence focus conform to the goals of the school committee/District?

Please check(\/) the appropriate box

Yes Final Rating

Section 3
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Section 4: Teaching Strategies

(circle one)

4a. What major teaching strategies are suggested? (discussion, lecture, inquiry etc)

4.a Rating

(circle one)

4b. What major student involvement activities are suggested? (discussion, listening, writing, reading etc)

4.b Rating

(circle one)

Tiered Intervention Grant 2010: Adams 14
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4c. Do the strategies provide opportunity for individualization?

Comments :

Please check(\/) the appropriate box

Yes (4.c) Rating (circle
one)

No
01 23

Final Rating
Total pts. for
Section 4
Section 5: Teacher’s Guide
5.a Criteria to consider Check (V) if 5.a Rating
es
y (circle one)
Teacher and student page together?
Vocabulary listed, defined and located in 01 2 3

selection

Question- higher level questions, not just
literal

List of sources/resources

Tiered Intervention Grant 2010: Adams 14
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5.b To what extent are there opportunities for enrichment and extension?

5.b Rating

(circle one)

5.c To what extent are there suggestions for differentiation?

English
Language
Learners

Rating

(circle one)

IEP Students

Rating

(circle one)

Other

Rating

(circle one)

Total

5.c Overall Rating

Add the three columns

together:

0123456789

5.c To what extent is there a variety of suggestions for classroom management? (cooperative grouping,

individual work etc)?

Tiered Intervention Grant 2010: Adams 14
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5.c Rating

(circle one)

5.d To what extent does the Teacher’s guide promote strategies such as the use of essential questions
and/or multiple intelligences?

5.d Rating

(circle one)

Final Rating

Total pts. for
Section 5

Section 6: Skills

6.a Reference and study skills in student text/teacher guide
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6.a Rating

(circle one)

6.b Expository text features

Please check(Y) the appropriate box

Table of Contents (6.b ) Rating
(circle one)
Titles, subtitles, captions
01 2 3
Glossary
Index
6.c Student workbook/worksheets
Please check(Y) the appropriate box
Clear directions (6.c ) Rating
(circle one)
Consistent format
01 2 3

Tiered Intervention Grant 2010: Adams 14
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Repetition and reinforcement

Motivating, interesting format

Optional worksheets to use for differentiation

Section 7: Assessment

Final Rating

Total pts. for
Section 6

7.a Are the following available?

Check
() if yes

Pre-Assessments

Formative Assessments

(ongoing assessment to inform instruction)

7.a Rating

(circle one)

Tiered Intervention Grant 2010: Adams 14
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Summative Assessments

Assessment tools (rubrics, checklists,
continuums etc)

7.b. To what extent are the assessments varied?

Assessment Strategies

Check all that apply:

Selected Response

Short constructed responses

Extended constructed responses

Observations

Performance based

7.b Rating
(circle one)
01 2 3

Evaluative Statement

Write a short evaluative statement based on your judgment of the material. Be sure to specify your

criteria for the evaluation.

Tiered Intervention Grant 2010: Adams 14
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Final step: Transfer you final scores for each of the SEVEN sections to the Evaluation Summary sheet.

29
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Cover Sheet for Colorado’s Unified Improvement Plan for Schools

Organization Code: 0030 District Name: Adams 14

Section I: Summary Information about the District/Consortium

School Code:

School Name: Hanson Elementary

Directions: Complete the form with the appropriate data. Most of this data can be found on SchoolView: www.schoolview.org.

Student Performance Measures for State and NCLB Accountabilit

Perfqrmance Measures/ Metrics ’08-09 Targets 08-09 School Requirements Met?
Indicators Results
CSAP -- Reading (% P+A) | State average or above 23% No
CSAP -- Writing (% P+A) | State average or above 15% No
Student CSAP -- Math (% P+A) State average or above 21% No
gﬁg{ﬁ;’; et Adequate Yearly Elem Mid High
q 0
Progress (AYPisthe | oyerall number of Overall % of Reading N
% PP+P+A on CSAP in . targets met by
. targets for School: .
Reading and Math for School: 50% Math N
each subgroup) at
Median Student Growth | 50" Percentile or above | 33 No
Percentile
ST ErETii % on Track to Catch-Up | n/a 22%
% on Track to Keep-Up | n/a 33%
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Student Performance Measures for State and NCLB Accountability (cont.)

Performance Measures/ ’08-09 School .
Q. 2
Indicators Metrics 08-09 Targets Results Requirements Met~
1 *
Achievement CSAP N/A
Gaps
Growth Gaps CSAP *N/A
Graduation Rate *N/A
Post Secondary | yroan ACT “N/A
Readiness
Dropout Rate *N/A

* Currently, districts set targets for schools on these indicators. The state will set these targets for schools in the 2010-11 school
year.

Accountability Status and Requirements for Improvement Plan

Program Identification Process Identification for School Directions for completing improvement

plan

State Accountability

Requirements for 2010-11
will be released at a later
* Not required in SY date. School plan type
2009-10. will be identified based on
the state’s review of the
school’s performance.

NCLB Accountability

School Improvement or School missed same AYP | SIY1
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Corrective Action (Title I) | target for at least two
consecutive years**

** Not sure if the school has been identified under Title 1? See http://www.cde.state.co.us/FedPrograms/AY P/results.asp to check
this year’s list of identified schools.

Additional Information about the District

Comprehensive Review and Selected Grant History

Is the school eligible for a Tiered Intervention grant? Ifso, | Turnaround O Restart
Related Grant which intervention approach has been chosen? X Transformation O Closure
Awards

Has the school received a School Improvement grant? What

was the date of the grant award? No
School Support o _ _
Team or Has (or will) the district participated in an SST review or an | District Review Spring 2008
Expedited Expedited Review? If so, when? Hanson Review December 2009
Review
Has the district partnered with an external evaluator to
External . . . A
Evaluator provide comprehensive evaluation of the school? If so, No

include the year and the name of the provider/tool used.

Improvement Plan Information

The district/consortium is submitting this improvement plan to satisfy requirements for (check all that apply):
O Accreditation O Title IA X Tiered Intervention Grant O School Improvement Grant O Other:

School Contact Information (Additional contacts may be added, if needed)

1 | Name and Title Nelson Van Vranken

Email nvanvranken@adams14.org
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Phone

303-853-5804

Mailing Address

7133 East 73rd Avenue
Commerce City, CO 80022

2 | Name and Title

Email

Phone

Mailing Address

Section I1: Narrative on Data Analysis and Root Cause Identification

Provide a narrative that examines the data for your school — especially in any areas where the school was identified for accountability
purposes. This section should not exceed five pages. A data analysis worksheet has been included to help organize your analysis —
you may complete the chart and attach it to your narrative. It will not count as one of the five pages.

Required elements of the data analysis. The narrative must:
e Acknowledge any missed targets and resulting accountability identifications. Much of this information is provided in section

e Discuss trends in the data and prioritize needs. This will entail digging deeper into the data and even looking at past years.
Some required reports and suggested data sources are listed below.

e Identify root causes for areas of concern. Include explanations of what prevented the school from meeting its targets. This is a
requirement for any missed NCLB targets under the Title | program.

e Examine annual targets and interim targets that will provide the school with evidence that it is making adequate progress to
meets it targets — state-set accountability targets and district/school set targets — over the next two years (2009-10 and 2010-

11).

Required reports. At a minimum, the school is expected to reference the key data sources posted on SchoolView
(www.schoolview.org/SchoolPerformance/index.asp), including: (1) Growth Summary Report, (2) AYP Summaries (including
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detailed reports in reading and math for each subpopulation of students), (3) NCLB Highly Qualified Teacher data, and (4) Post
Secondary Readiness data (i.e., graduation, ACT, dropout rates).

Suggested data sources. Furthermore, it is assumed that more detailed data is available at the school/district level to provide
additional context and deepen the analysis. Some recommended sources may include:

Student Learning Local Demographic Data District Processes Data Perception Data
e Local outcome e District locale and size of student e Comprehensive evaluations of the school e Teaching and learning
and benchmark population (e.g., SST) conditions surveys
assessments e Student characteristics, including e Curriculum and instructional materials (e.9., TELL Colorado)
samples IEP, migrant, race/ethnicity grade levels) parents, students,
* Classroom * Student mobility rates e Academic interventions available to teT]cheIrls, Cé) mmuniy.
. school leaders
??sessments ; » Staff characteristics (e.g., students Self )tt I
requency an experience, attendance, turnover) - * SelI-assessment tools
consistency) ist of schools and feed * Sche'dules and CI_"’ISS_S'ZGS (district and/or school
e List of schools and feeder patterns o Family/community involvement level)
e Student attendance policies/practices
e Discipline referrals and suspension e Professional development structure
rates e Services and/or programs (Title I, special
ed, ESL)

e Extended day or summer programs

Data Analysis
Hanson used a variety of data in developing an understanding of the needs of the school (e.g. CSAP, AYP, surveys)

Hanson’s elementary CSAP scores have either flat lined or decreased in all content areas. The percent proficient and above in
elementary reading ranged from 20 to 27%. For writing the range was 13-16%. For math the scores ranged from 18-21%. All three
content areas are far below the district averages. In middle school Hanson’s CSAP scores are higher than elementary. In reading
2009 scores as measured by percent of students scoring proficient or higher ranged from 26-46% in reading, 23-28% in writing and
20-21% in math. All three core content areas and science are areas of challenge. The priority is elementary literacy as it is
foundational to learning.
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One pattern observed is that females are outperforming males in 18 of twenty categories (Table 2). The gaps are school-wide and
involve all content areas. Writing is the area with the largest gender achievement gap For example when looking at district and state
averages in writing girls outperform boys by an average of 10-12 percent in elementary and an average of 18 percent in middle school,
based on percent of students scoring proficient or above. In fifth grade Hanson had a gap of 18% and in sixth grade writing it was
28%. In fourth grade Hanson had no boys reached proficiency in writing.

The data clearly show a trend of ineffective instruction and highlight the need for focused work related to instruction, curriculum, data
driven decision-making, collaboration, and targeted professional development.

ELA students underperformed the general population in all categories but one content area (5th Science).

Reading and math in grades three-eight are the greatest area of need. Overall the MAP data show a high need for targeted instruction
using MAP data school and content area wide.

The average daily attendance rate at Hanson has gone down over each of the last three consecutive years by close to one percentage
point. In 2006-2007 the rate was 97.2% and in 2008-2009 it was 95.8%. It should be noted that some of the decrease in last year’s

rate can be attributed to organized walkouts by parents. Attendance needs to be closely monitored and the importance of attendance
needs to be stressed to all stakeholders.

One hundred and sixty-four parent satisfaction surveys were returned. Reported parent satisfaction was on average favorable with
positive scores in areas ranging from 70-90%. The one area of concern in the parent survey was a high percentage of parents
disagreeing with the statement that “students were treated fairly by staff.” In 2009-2010 school year staff will be given training on
how to interact fairly with students and parents.

The staff at Hanson rated collaboration and parent involvement the lowest. They also rated central administration support low in the
question on adequate time for PD and also district leadership being responsive to their concerns. Bringing the school in line with the
district and increasing parent involvement will be a focus during this transitional time here at Hanson.

Data Analysis Worksheet
Directions: This chart will help you organize your data for the analysis and identification of root cause for the data analysis narrative.
Ultimately your analysis will then guide the major improvement strategies you choose in section I1l. You may conduct a more
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comprehensive analysis by examining all of the performance indicators. At a minimum, you must address the performance indicators
for the 2008-09 NCLB targets that were not met.

Identify problems from current/past performance
|

Ensure future activities are headed in proper

— e

Performan Measures/ Annual Targets Interim Targets Major
ce Metrics Trends Priority Needs  Root Causes 2009-10 and and Measures Improver_nent
Indicators 2010-11 Strategies
Pedagogy and -
lack of -
collaboration -
and ; Focus on
professional -  Pedagogy.
development - Deep
time to - understanding
R| 29-31-23 improve. ~ __ Of content 40-50
- Development of
- aconsistent
Stud_ent CSAP (% Need par_e_nts - reading block
Achievem P+A) and fa_m_llles - (implemented in
ent to participate - 2009-2010)
(Status) in student
growth/educat -
ion.
Pedagogy and - peyelopment of
colllzgl;rzzion - awriting
- instructional
W 20-22-15 and format that is 25-30
professional - parallel to
devglopment : reading.
timeto -
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improve.

Need parents -

and families
to participate -
in student -
growth/educat
ion. :

Pedagogy and
lack of
collaboration
and
professional
development

No update to
math series in

time to of the literacy

improve. = block.

time to 12 years. Lack
M| 413221 | improve.  Of intervention 40-50
materials or
identification of
Need parents students for
and families intervention.
to participate
in student
growth/educat
ion. s
Pedagogy and High quality
lack of instructional
Overall collaboration practices are
AYP and missing. Need
(%PP+P R 7835 professional - to focus on the 95-95
+A) development - implementation
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Need parents

and families -
to participate -
in student
growth/educat -
ion. 2
nl]‘ ;t%ksg:izs Need materials
M 85.22 undate in 12 (including 95-95
P years intervention)
AYPfor |R| N/A(78.73) 2
students 2
Pedagogy and -
lack of :
collaboration )
and - Implementation
professional - Of English
development - _ Language
timeto . Development
i - time for all LEP
improve. -
AYP for R . P - students. In the 95-95
ELLs - past this time
Need parents - \yas missing.
and families - Regources and
to part'tlglpatte - materials.
in studen
growth/educat -
ion. s
Pedagogy and = Implementation
M 84.83 ) 95-95
lack of -  of English
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collaboration
and
professional
development
time to
improve.

Need parents
and families
to participate
in student
growth/educat
ion.

Language
Development

time for all LEP

students. In the
past this time
was missing.
Resources and
materials.

Student
Growth

Pedagogy and
lack of
collaboration
and
professional
development

High quality
instructional

Median time to practices are
| @ | mee peEeast] wss
Percentile implementation

Need parents - of the literacy

and families block.

to participate

in student
growth/educat
ion. =

% on Track to 2204 Pedla a%?(g())/fand : 30-30

Catch-Up

collaboration :
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and
professional

development -

time to
improve.

Need parents

and families -
to participate -

in student
growth/educat -
ion. 2

% on Track to
Keep-Up

33%

Pedagogy and
lack of
collaboration
and
professional
development
time to
improve.

Need parents
and families
to participate
in student
growth/educat
ion. -

85-85
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Data Analysis Worksheet (cont.)
Identify problems from current/past performance

Ensure future activities are headed in proper

— e

Performanc Measures/ _ Annual Targets Interim Targets Major
: . Trends Priority Needs  Root Causes 2009-10 and Improvement
e Indicators Metrics and Measures .
2010-11 Strategies
Achieveme CSAP N/A N/A N/A
nt Gaps
Growth CSAP N/A N/A N/A
Gaps
Graduation N/A N/A N/A
Post Rate
Secondary |\ joan ACT N/A N/A N/A N/A
Readiness
Dropout Rate N/A N/A
English Increase Pedagogy and ~ Implementation
Language students lack of of English
Developme moving at | collaboration Language
nt & least one and Development
Attainment level. professional  time for all LEP
development  students. In the
CELA time to past this time
improve. was missing.
Resources and
Need parents materials.
and families
to participate
in student
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growth/educat -
ion. )

Highly 100% HQ 2 100-100
Qualified HQ data
Teachers

To get more information on state-set targets over the next two years, go to:
e Accreditation: This will continue to evolve as the state implements SB 09-163. Get updates at
http://www.cde.state.co.us/index_accredit.htm or http://www.schoolview.org/.
e NCLB AYP: http://www.cde.state.co.us/FedPrograms/ayp/index.asp
e NCLB Highly Qualified: The target will remain at 100% HQ core content teachers.

Section I11: Action Plan(s)

Based on your data analysis in section I, prioritize the root causes that you will address through your action plans. Identify a major
strategy (e.g., Adjust reading approach). Then indicate which accountability provisions it will address, including how the strategy will
help the school to no longer be identified under that accountability provision. In the chart below, provide details on key action steps
(e.g., re-evaluating supplemental reading materials, providing new professional development to school staff) necessary to implement
the major improvement strategy. Details should include a description of the action steps, a general timeline, resources that will be
used to implement the actions and implementation benchmarks. Implementation benchmarks provide the school with checkpoints to
ensure that activities are being implemented as expected. If identified under Title I, include family/community engagement strategies
and professional development (including mentoring) strategies as they are specifically required by NCLB. Add rows in the chart, as
needed. While space has been provided for three major improvement strategies, the school may add other major strategies, as needed.

Major Improvement Strategy #1: Expand the role of parents in the educational success of students by launching (Teachers Involving
Parents in Schoolwork (TIPS)

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010) 13
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Indicate which accountability provision or grant opportunity is being addressed. For accountability provisions, include how strategy
will help the school resolve the identification under that provision:
O School Plan under Accreditation. Describe:

O Title I School Improvement/Corrective Action. Describe:

X Application for a Tiered Intervention Grant.

O School Improvement Grant.

- . Resources

Description of Action Steps to Implement | ;)0 Key Personnel (federal, state, and/or | Implementation Benchmarks

the Major Improvement Strategy (optional) local)
Research shows that particular parent Summer Parent Liaison e Process: Eighty-five percent of
involvement practices improve student . parents responding to a survey
achievement, attitudes, homework, report card 2010 _tram will report that they know
grades, and aspirations. Studies also leadership how to help their children at
demonstrate that when teachers guide parent team and home.
involvement and interaction, more parents deve|0p first e Process: Eighty-five percent of
become involved in ways that benefit their set of teachers surveyed will report
children. For example, when teachers frequently otential that they know how to
use practices to involve families in reading, p ) implement TIPS.
students gain more in reading than do similar assignments. e Process: Eighty-five percent of
students whose teachers do not involve families. parents will report above
Hanson families have commented that they need average levels of
more information from schools about how they Fal_l 2010 communication with their
can help their children with homework. Parents | train all child’s teacher.
that are assisted by schools with work at home teachers and
are more engaged in their student’s education begin
and stay in closer contact with teachers. implementing
Hanson is proposing starting a TIPS program this
Fall. TIPS is specifically designed to answer the at K-2.
question: How do | help my own child at home?
With TIPS, students complete homework .
designed to promote their success in school. Ongoing
TIPS activities are homework assignments that work ] by
require students to talk to someone at home Ieadershlp
CDE Improvement Planning Template for Schools (Last updated: February 5, 2010) 14




about something interesting that they are
learning in class. TIPS enables families to become
involved regardless of their education level or
knowledge of content (e.g. science, math,
reading). TIPS makes the responsibility of
homework the student’s. TIPS is designed so
that students share and enjoy their work, ideas,
and progress with their families, not just practice
time or time to learn new content. TIPS
encourages families to comment on work and
request more information from teachers in a
formal way (using the home to school
communication portion of the parent sign-off
sheet).

With TIPS each assignment is designed to extend
student learning time by providing students an
opportunity to practice and explain what they
are learning to their parents. TIPS is designed to
get students talking (an important element of
language development) with their families at least
once per week in language arts and math and at
least once per month in science. Family
members may listen to what a student has
written and then react to the writing, help edit,
share similar experiences, or provide ideas.
With TIPS teachers provide specific instructions
for each lesson that include: objectives for
learning, materials needed, how the student and
family should interact, a request for
communication back, and place for the parent to
sign off.

The parent liaison at Hanson will work with
teacher leaders to train the whole staff, develop
TIPS lessons, and collect feedback from parents
on progress (tweak as necessary). The work will
begin in the summer of 2010 with teams of
teachers developing a rollout plan and a group of
lessons to start the year.

Parents will be trained on the use of word to
word dictionaries to assist with homework.

team to
develop a set
of potential
assignments.

Rollout 3-5
Fall 2011

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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Major Improvement Strategy #2: Increase the availability of embedded coaching in math, literacy, and data.

Indicate which accountability provision or grant opportunity is being addressed. For accountability provisions, include how

strategy will help the school resolve the identification under that provision:

O School Plan under Accreditation. Describe:

X Title I School Improvement/Corrective Action. Describe:

O Application for a Tiered Intervention Grant.

O School Improvement Grant.

Description of Action Steps to Implement
the Major Improvement Strategy

Timeline

Key Personnel
(optional)

Resources
(federal, state, and/or
local)

Implementation Benchmarks

Increase Data Coaching and RTI
Facilitation by adding Data Coach/RTI
Facilitator.

Hanson’s plan for using data to improve
instruction is threefold: Hanson will (1)
implement, with the support of the
central administration, a system of
common (or interim and formative
assessments), (2) provide a Data/RTI
Facilitator to support instructional
improvement systems and the transition
to a data-driven culture, and (3) provide
continuous feedback to central
administration on the improvement of the

Hire the Data
Coach/RTI
Facilitator in
Fall 2010.

Process: Increase the
proportion of teachers
reporting they use data to
drive instruction to 85%.

Process: Increase the

proportion of students
reviewed for RTI.

Product: Increase the

proportion of students
“catching up” in reading
(from 19% to 40%) and
math (from 21% to 40%)
by 2012. (1003g funding
for elementary only, so
this is measured at
elementary)

Process: 100% of teachers
will be met with on a

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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data portal currently used in Adams 14
(TAAT).

In the summer of 2009 Adams 14
received the School Improvement through
a Formative Assessment grant from CDE.
The grant allowed Adams 14 to
implement the AT Galileo assessment
system to use for benchmark
assessments. In addition, teachers can
use the Galileo system to develop
classroom formative assessments.
Teachers are participating in the
benchmark assessments, but few are
developing formative classroom
assessments on their own or using the
benchmark data effectively. Hanson
proposes focusing additional time and
professional development on the
understanding and use of this system

To support the transition to data-driven
culture that uses state, interim and
benchmark, and formative assessments to
improve student learning Hanson
proposes a Data/RT]1 Facilitator. The
Data/RTI Facilitator will collaborate with
the school leadership (principal and
learning coordinator), other coaches in
the school, and District-level support
staff (e.g. Technology Integration
Coaches) to ensure that every teacher and
leader has the core technical and
pedagogical skills to use data to inform
instruction. The Data/RTI Facilitator will

monthly basis. (minimum
of 30 minutes per teacher)

Process: Facilitated a

minimum of 2 hours per
month small group
professional development.
Process: Delivers
quarterly surveys on the
effectiveness of the
coaching efforts.

Process: Obtains a
minimum of 85%
satisfaction rating from
teachers by the end of the
year.

Process: Delivers
quarterly survey on the
quality of the data system
and needed improvements
(TAAT).

Process: Increase the
proportion of teachers
reporting that they are
able to use the formative
assessment component of
Galileo (comfort level).
Process: Increase the
proportion of teachers
reporting they are
comfortable using the
reports in Galileo.
Process: Increase the
proportion of teachers
saying they are
comfortable using TAAT.
Process: Increase by 100%
the year to year
comparison (September
2009 vs. September 2010)
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do this by (1) providing embedded
professional development time for
teachers on analyzing data, (2)
disaggregating data for teachers and
leaders to identify patterns, and (3)
evaluating individual student learning
patterns to place these students in
interventions or accelerated courses. The
culture shift at Hanson is going to be
dependent upon developing a core set of
technical (e.g. pulling data) and
pedagogical (e.g. using data to target
need) skills among the teachers and
leaders of the school. The role of data
coach is to work with individual teachers,
small groups of teachers, and the
leadership team by facilitating
collaborative time, providing data to
teachers, and providing pedagogical and
technical professional development. The
Data/RTI Facilitator will pull all data
necessary for RTI meetings and prepare
the RTI profile for each student up for
review.

The Data/RTI Facilitator is expected to
provide continuous feedback and support
to central administration to ensure that
the data system (TAAT) is being
developed to support the needs of
Hanson, that Galileo is being supported,
and that they are provided all necessary
data for success.

of teacher logins to TAAT.
Product: Increase the
proportion of students
“catching up” in math
from 5% to 25% and
reading from 2% to 25% by
2012. (1003g funding for
elementary only, so this is
measured at elementary).
Product: Increase the
proportion of students
“keeping up” in math from
13% to 65% and 1% to 75%
in reading by 2012. (1003g
funding for elementary
only, so this is measured
at elementary)

Product: Increase the
median growth percentile
from 21 %-ile to 60 %-ile
in math and 28%-ile to
60%-ile by 2012.
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Increase  the  understanding  and
implementation of the literacy block and
the ELD by adding a Literacy and
Language Facilitator.

The Literacy and Language facilitator
will be expected to meet with teachers
during planning time, facilitate small
group collaboration, lead professional
development, organize resources, mentor,
and provide in classroom coaching and
assistance (e.g. side by side coaching, co-
teaching, etc...).

Hire the
Literacy and
Language
Facilitator

Process: Increase the
proportion of teachers
reporting they use
understand the 90 minute
reading block to 85%.
Product: Increase the
proportion of students
“catching up” in reading
(from 19% to 40%)
Process: 100% of teachers
will be met with on a
monthly basis. (minimum
of 30 minutes per teacher)
Process: Facilitated a
minimum of 2 hours per
month small group
professional development.
Process: Delivers
quarterly surveys on the
effectiveness of the
coaching efforts.

Process: Obtains a
minimum of 85%
satisfaction rating from
teachers by the end of the
year.

Product: Increase the
proportion of students
“catching up” in math
from 5% to 25%

Product: 24% to 75% in
reading by 2012.

Product: Increase the
median growth percentile
from 21 %-ile to 60 %-ile
by 2012 in reading.
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Process: Increase the
proportion of teachers
reporting they use data to
drive instruction to 85%.
Process: Increase the
proportion of students
reviewed for RTI.
Product: Increase the
proportion of students
“catching up” in reading
(from 19% to 40%) and
math (from 21% to 40%)
by 2012. (1003g funding
for elementary only, so
this is measured at
elementary)

Process: 100% of teachers
will be met with on a
monthly basis. (minimum
of 30 minutes per teacher)
Process: Facilitated a
minimum of 2 hours per
month small group
professional development.
Process: Delivers
quarterly surveys on the
effectiveness of the
coaching efforts.

Process: Obtains a
minimum of 85%
satisfaction rating from
teachers by the end of the
year.

Process: Delivers
quarterly survey on the
quality of the data system
and needed improvements
(TAAT).

Process: Increase the
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proportion of teachers
reporting that they are
able to use the formative
assessment component of
Galileo (comfort level).
Process: Increase the
proportion of teachers
reporting they are
comfortable using the
reports in Galileo.
Process: Increase the
proportion of teachers
saying they are
comfortable using TAAT.
Process: Increase by 100%
the year to year
comparison (September
2009 vs. September 2010)
of teacher logins to TAAT.
Product: Increase the
proportion of students
“catching up” in math
from 5% to 25% and
reading from 2% to 25% by
2012. (1003g funding for
elementary only, so this is
measured at elementary).
Process: Increase the
proportion of students
“keeping up” in math from
13% to 65% and 1% to 75%
in reading by 2012. (1003g
funding for elementary
only, so this is measured
at elementary)

Product: Increase the
median growth percentile
from 21 %-ile to 60 %-ile
in math and 28%-ile to

CDE Improvement Planning Template for Schools (Last updated: February 5, 2010)
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60%-ile by 2012.

Increase  the  understanding  and
implementation of the math instructional
practices.

The Math Facilitator will be expected to
meet with teachers during planning time,
facilitate small group collaboration, lead
professional  development,  organize
resources, mentor, and provide in
classroom coaching and assistance (e.g.
side by side coaching, co-teaching,
etc...).

Hire
Math
Facilitator

the

Product: Increase the
proportion of students
“catching up” in math
(from 21% to 40%) by
2012.

Process: 100% of teachers
will be met with on a
monthly basis. (minimum
of 30 minutes per teacher)
Process: Facilitated a
minimum of 2 hours per
month small group
professional development.
Process: Delivers
quarterly surveys on the
effectiveness of the
coaching efforts.

Process: Obtains a
minimum of 85%
satisfaction rating from
teachers by the end of the
year.

Product: Increase the
proportion of students
“catching up” in math
from 5% to 25%.

Product: Increase the
proportion of students
“keeping up” in math from
13% to 65% by 2012.
Product: Increase the
median growth percentile
from 21 %-ile to 60 %-ile
in math by 2012.
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Major Improvement Strategy #3: Adopt a new math series and intervention materials
Indicate which accountability provision or grant opportunity is being addressed. For accountability provisions, include how

strategy will help the school resolve the identification under that provision:

O School Plan under Accreditation. Describe:

O Title I School Improvement/Corrective Action. Describe:

X Application for a Tiered Intervention Grant.

O School Improvement Grant.

Description of Action Steps to Resources
. Key Personnel .
Implement Timeline (optional) (federal, state, and/or | Implementation Benchmarks
the Major Improvement Strategy P local)

Hanson has shown a decrease in overall | Fall 2010 December 2010 select new
math performance among elementary | select new math series.
school students over the past three years. | series
Hanson fls ?ﬁ,low Dlstt_rlct z;mdt C?taie June-August 2011 complete
average for né proportion ot students Spring 2011 professional development on
proficient or advanced and continues to order  series math series
lag in such measures as “keep up” and and begin

“catch up” based on the new Colorado
Growth Model. Hanson Elementary also
did not make math AYP in 2009. The
EDR found that intervention materials
for math are lacking and the text series is
not conducive to improving math
performance.

Hanson will work RMC to select a new
math series.

professional
development.

Hanson recognizes the need for short-
term “wins” and intends to implement

Fall 2010 hire
new Math

Product: Increase the
proportion of students
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math interventions (not currently in
place) to students below grade-level in
math to develop a sense of urgency and
improve math scores in the short term.

Hanson will hire 1.0 FTE Math
Interventionist to work with small groups
of students struggling in math.

Interventionist.

“catching up” in math
from 20% to 40% by
2012. (1003g funding for
elementary only, so this is
measured at elementary)
Product: Increase the
proportion of students
“keeping up” in math
from 44% to 65% by
2012.

Product: Increase the
median growth percentile
from 38 %-ile to 60 %-ile
by 2012.

Major Improvement Strategy #4: Expand Teacher Professional Development and Collaboration
Indicate which accountability provision or grant opportunity is being addressed. For accountability provisions, include how strategy
will help the school resolve the identification under that provision:

O School Plan under Accreditation. Describe:

O Title I School Improvement/Corrective Action. Describe:

X Application for a Tiered Intervention Grant.

O School Improvement Grant.

_ . Resources
Descrlptlon_of BT SES T el e Timeline & Pt_ersonnel (federal, state, and/or | Implementation Benchmarks
the Major Improvement Strategy (optional) local)
Hanson recognizes the need for | Three days Process: Increase the

additional professional development to
address the gap in instructional practices
identified as the root cause of low

before school
professional
development.

proportion of walk
throughs that observe
teachers with the
appropriate objective
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performance.  Adams 14 is already
providing each school eight days per year
of professional development through key
partner WestEd. Hanson, dues to the
lack of quality instruction, recognizes the
need for more coaching from WestEd.
Thus, Hanson will purchase 11 addition
days in year one (for a total of 19), 15 in
year two, and 15 in year three.

Two days per
month
consulting
(e.g. data
sweeps,
feedback,
professional
development
on modules)

In year two
and three
WestEd  will
provide  SiX
days of
professional
development
and coaching
before  the
school  year
starts.  This
will include
students  for
half day
where
teachers will
implement
what they
have learned
and be
provided
feedback in

posted to 95%.

e  Process: Increase the
proportion of walk
throughs that observe
teachers referring to the
objective to 85%.

e Process: Increase the
proportion of walk
throughs that observe
teachers making
engagement mandatory to
85%.

e  Product: Meet
expectations for AYP for
Reading and Math.

e  Product: Increase student
achievement results by
10% in all subjects
combined (weighted mean
growth).

Process: 95% of teachers will

respond that they understand

the expectations of the
instructional program.

Process: 95% of teachers will

report that they have adequate

training to implement the
instructional program
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the afternoon
and
opportunity

to reflect.
The EDR identified collaboration time as | Create a . P“’is:'t '“crja;e the ceach
. . . . . proportion of Hanson teachers
a  major impediment  to improving schedule a_nd that answer “almost daily” or
instruction. Ha_nson proposes increasing | share  with “several times per week” to
collaboration time to four hours per | teacher. the following questions

month (mandatory).

regarding how often these
particular activities take place
(current % of respondents
answering “almost daily” and
“several times per week” on
2010 staff survey):

Administration and staff
working together to make
decisions and resolve
problems (0% and 27%).
Discussions with other
teachers about how to
teach a particular topic
(18% and 46%).
Discussions with other
teachers about ideas for
student or group projects
(18% and 27%).
Discussions with other
teachers about different
views of a common issue
(9% and 46%).

Informal discussions with
other teachers of matters
unrelated to teaching (36%
and 18%).
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