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Performance Assessment Development Process
The work of the Colorado Content Collaboratives is intended to support effective instructional practice by providing high quality examples of assessment and how assessment information is used to promote student learning.

The new Colorado Academic Standards require students to apply content knowledge using extended conceptual thinking and 21st century skills. Performance assessments have the highest capacity to not only measure student mastery of the standards but also provide the most instructionally relevant information to educators. Further, performance assessments can integrate multiple standards within and across content areas, providing educators a comprehensive perspective of student knowledge and giving students the opportunity to demonstrate the degree to which they understand and transfer their knowledge.
Performance Assessment - An assessment based on observation and judgment. It has two parts: the task and the criteria for judging quality. Students complete a task (give a demonstration or create a product) and it is evaluated by judging the level of quality using a rubric. Examples of demonstrations include playing a musical instrument, carrying out the steps in a scientific experiment, speaking a foreign language, reading aloud with fluency, repairing an engine, or working productively in a group. Examples of products can include writing an essay, producing a work of art, writing a lab report, etc. (Pearson Training Institute, 2011)

The Content Collaboratives worked closely with the Center for Educational Testing and Evaluation from the University of Kansas to establish protocols for the development of performance assessments and to use those protocols to develop performance assessments that include scoring rubrics. The Performance Assessment Development Process includes a collection of resources to aid schools and districts that choose to engage in locally developing performance assessments.
The Performance Assessment Development Process is best utilized when intending to create an assessment for culminating assessment purposes such as a unit, end of course, end of semester, or end of year summative assessment. Additionally, a district, BOCES, or school may wish to create a common performance assessment that can be used across multiple classrooms. Engaging in the Performance Assessment Development Process serves as evidence that an educator is participating in valuable assessment work that aligns to the Colorado Academic Standards, district curriculum, and district goals.

The performance assessments developed by the Content Collaboratives serve as high-quality examples of performance assessments that can be used for a variety of purposes. Scores from these performance assessments are used at the discretion of the district or school.

Performance Assessment Development Template
	Who is developing this assessment?

	Name:

Colorado Content Collaborative in Music
	Position/Affiliation:
Colorado Content Collaborative in Music

	I. CONTENT STANDARDS

	Content Area: Music


	Colorado Academic Standards

Specify the Colorado Academic Standard(s) that will be evaluated by the performance tasks.

Colorado Academic Standards Online
(hold CTRL and click to visit the website)

Colorado Career and Technical Education
(hold CTRL and click to visit the website)
	Standard 1: Expression of Music

Standard 3: Theory of Music

Standard 4: Aesthetic Valuation

 

	Grade Level(s)


	Grade 3


	Indicate the intended Depth of Knowledge (DOK) for this assessment. 
	☐DOK 1    ☐DOK 2

☐DOK 3    ☑DOK 4



	What are some real-world situations that relate to the content standards above? Some examples are included in the Colorado standards under “Relevance and Application.”


	· Critique of music performance is important for musicians to make improvements in their performance and for music consumers to make informed choices.

· Music ensembles must work as teams to achieve a quality performance.

· Musicians use Italian terminology to read, perform, and describe music.

· The ability to verbalize individual preferences in music can be used to assess the success of music education in developing musically literate students.
· 

	Summary. Provide a brief summary describing the task in the boxes below.

	Performance Task Name

(about 2–5 words)

Critique Planner

Description of Performance

Critique

Sharing 

	Brief Description of the Task

The student will complete a graphic organizer by creating a list of criteria of a quality performance and a list of what qualities of music they like.

The student uses a second graphic organizer to capture elements of a music performance.

The student will analyze the performance based on the planner and description that they will share with the class. 

Students share their critique with others.

	II. Claims, Skills, Knowledge & Evidence

	Claims. What claim(s) do you wish to make about the student? In other words, what inferences do you wish to make about what a student knows or can do? Define any key concepts in these claims.
	Successful completion of this task would indicate…
Students can:
MU09-GR.3-S.1-GLE.1-EO.b
Recognize conductor’s beat patterns and gestures (DOK 1-3)

MU09-GR.3-S.3-GLE.1-EO.a
Apply vocabulary for forte/piano, fortissimo/pianissimo, largo/allegro, legato/staccato, crescendo/decrescendo when describing musical examples (DOK 1-2)

MU09-GR.3-S.4-GLE.1-EO.a
Use simple terms to describe preferences (DOK 1-2)

MU09-GR.3-S.4-GLE.1-EO.c
Demonstrate respect for the music preferences and opinions of others (DOK 1-2)

MU09-GR.3-S.4-GLE.2-EO.a
Select and use specific criteria in making judgments about the quality of a musical performance (DOK 1-3)

MU09-GR.3-S.4-GLE.3-EO.b
Develop and articulate an understanding of the aesthetic qualities of music performed or heard (DOK 1-4)

Definitions of key concepts:

Aesthetic qualities: accepted professional performance practice; best practice in musical performances (watching conductor, playing accurately, tonal qualities of ensemble, etc.)



	Skills. Refer to the standard(s), grade level, and DOK levels you listed in Section I. Given this information, what skills should be assessed? All skills should align with the above claims.
	Student should be able to…

· Recognize the conductor’s beat patterns and gestures

· Apply vocabulary for pianissimo/fortissimo, largo/allegro, and legato/staccato when describing musical examples 

· Use simple musical terms to describe their preferences 

· Demonstrate respect for the music preferences and opinions of others 

· Select and use specific criteria in making judgments about the quality of a musical performance 

· Articulate an understanding of the aesthetic qualities of music performed or heard 



	Knowledge. Refer to the standard(s), grade level, and DOK level you listed in Section I. Given this information, what knowledge/concepts should be assessed? All knowledge should align with the above claims.
	Student should know/understand…

· Conductor’s beat patterns and simple gestures

· Musical terms: forte/piano, fortissimo/pianissimo, largo/allegro, legato/staccato, crescendo/decrescendo, 

· Criteria for quality performance

· The difference between quality and preference



	Evidence. What can the student do/produce to show evidence of the above knowledge and skills? 


	Student will show evidence of skills and knowledge by…

· Describes how a conductor facilitates an ensemble performance

· Explains the role of the conductor

· Explains how a conductor’s beat patterns improve teamwork

· Explains how the conductor’s gestures reflect the characteristics of the music

· Chooses musical terminology that accurately describes a musical performance

· Applies the terms forte/piano, fortissimo/pianissimo, largo/allegro, legato/staccato, rescendo/decrescendo 

· Demonstrate respect for the music preferences and opinions of others 

· Listens respectfully to others’ ideas

· Determines a preference for a musical performance 

· Differentiates between preference for and quality of performance

· Articulates preference using basic music terms

· Evaluates a musical performance based on musical criteria

· Articulates musical criteria when judging a performance

· Articulate an understanding of the aesthetic qualities of music performed or heard 

	III.A. PERFORMANCE TASKS:

Instructions to the Student

	Think about the assessment process from a student’s perspective. What instructions does the student need? Make sure the instructions are fair and unbiased. Instructions should be detailed, clear, and written at the appropriate grade level. For more detailed guidelines on writing instructions, please refer to the “Performance Task Review” sheet.


	Give the student an overview of the assessment (i.e., purpose of the assessment, tasks the student will need to complete, etc.).

Your music teacher just started a music blog at school.  He/she would like you to write one paragraph about a performance for other students, teachers and parents to read.  Include a description of what you heard and saw using music terms, your preference for the music, and if you thought it was a quality performance.
· Use the graphic organizer your teacher gives you to create a list of what you like in a music performance and what makes a quality music performance.
· Include musical terms in your list
· Include what the conductor should be doing
· Include what the performers should be doing
· Your teacher will show you a video of a music performance or take you to a live performance.  Use the second graphic organizer to write down what you hear and what you see in the performance.
· Make sure to write notes for each section
· Include musical terms in your list
· Use your graphic organizers to write one paragraph.
· Based on your list, did you see and hear a QUALITY performance?
· Based on your list, did you LIKE what you heard and saw?
· When your critique is finished, you will share it with a partner, group or the class.

	Stimulus Material. Describe what stimulus material the student will receive. For example, the stimulus might be a story or scenario that the student reads, analyzes, and to which the student provides a response.
Your music teacher just started a music blog at school.  He/she would like you to write one paragraph about a performance for other students, teachers and parents to read.  Include a description of what you heard and saw using music terms, your preference for the music, and if you thought it was a quality performance.


	Explain to the student what documents/materials they have for the assessment. Explain what the student should do with those documents/materials.

Your teacher will give you a graphic organizer for your lists.

Your teacher will give you a second graphic organizer to complete while you are watching the performance video.

Your teacher will give you lined paper to write your critique.


	Describe in detail any safety equipment that is required. Is safety equipment provided onsite, or are students expected to bring their own safety equipment?

No safety equipment is required.



	Explain what students need to do when they complete each task (e.g., submit work to the evaluator, move on to the next task, etc.).

When you complete your graphic organizers and critique, please give them to your teacher.


	Provide any other relevant information for the students’ instructions.

N/A



	III.B. PERFORMANCE TASKS:

Instructions to the Evaluator

	Think about the assessment process from an evaluator’s perspective. What instructions do the evaluators need? Instructions to the evaluator should be clear and concise.

	Before the Testing Period

How should the evaluator prepare the test site? What materials should be provided to students? Be as specific as possible. 

Before students arrive at the test site, make sure the room is equipped with:

· Video device (TV & VCR, DVD player, projector, or computer)

· Video of a quality music performance in the public domain 

· Music teachers may decide to bring their students to a live performance to complete this performance task assessment

· Copies of graphic organizers for lists (evaluator may use one provided or create his/her own)

· Copies of graphic organizers for watching the performance (evaluator may use one provided or create his/her own)

· Lined paper

· Sharpened pencils

· Desks, books, clipboards or something to write on

What materials should the student bring to the testing site? Be as specific as possible.

No materials need to be brought by the student.

What materials should not be available to the student during the testing session (e.g., cell phones, calculators, etc.)?

N/A


	Should the evaluator keep track of time? If so, specify how much time the student will have to complete the assessment. Explain how the evaluator should keep track of and record time.

There are no time limits on this performance task assessment.  Students will have as much time as they need to complete the assessment. The evaluator can choose to show the music performance video more than once.


	Will the evaluator need to video/audio record the testing session? If so, provide detailed instructions on how to set up the recording equipment.

No, the evaluator does not need to video/audio record the testing session.


	During the Testing Period

How should the evaluator respond to students’ questions?
Answer clarifying questions regarding the task.
What should the evaluator do while the student is completing the tasks (e.g., should the evaluator make notes about the student’s process, mark scores on rubrics, etc.)?

The evaluator can respond to student questions regarding the process of the performance task assessment.  However, the evaluator cannot answer any questions about the content of the assessment (the evaluator cannot define musical terms, clarify the difference between quality or preference, etc.).  



	Upon Completion of the Assessment

What does the evaluator need to collect from the student? 

The evaluator needs to collect both graphic organizers and the critique from each student.  At the completion of the assessment, students will share their critiques with a partner, a group, or the class.

What information should the evaluator give the student at the end of the testing session?
After the teacher evaluates the students’ responses, he/she may share the results.  
Who is responsible for cleaning/resetting the workstation (if necessary)—the student or the evaluator? How should the workstation be cleaned?

Students can clean up the materials at the end of the assessment.

	Other relevant information for the evaluator’s instructions:

This performance task assessment can be completed in one or several class periods at the discretion of the teacher.



	III.C. PERFORMANCE TASKS:

Other Considerations

	How will students’ responses be recorded? Describe how evidence will be collected about each student’s performance (e.g., student submits a work product, evaluator records information about the student’s process, etc.) 

Student will submit planning paperwork and the critique.  The evaluator will record information about the student’s presentation on scoring rubrics.



	What needs to be built for this assessment? Refer to the materials list above. Think about what materials must be created for this assessment. Some examples include: worksheets, instruction sheets for the evaluators, videos, websites, etc. 

· Graphic Organizers (created)

· Rubric (created)


	III.D. PERFORMANCE TASKS:

Accommodations

	What are the requirements for this set of tasks? What accommodations might be needed? List all accommodations that might apply (e.g., accommodations for language, timing, setting, etc.).
Accommodations can be made for a variety of learners.  

Language:

Students can tell their critique to the teacher.

Timing:

There is no time limit.

Process:

Students can type their critique instead of handwriting.

Modifications:

Teacher can modify graphic organizers and critique based on student needs.

Some ideas for modifications:

Sentence Starters
1) I liked/disliked the performance because...
2) I think this was/was not a quality performance because...
3) I noticed the conductor...
4) I noticed the ensemble (musical group)...

Word Bank for students who need support
(definitions can be included for students who need further support)

forte/piano, fortissimo/pianissimo, largo/allegro, legato/staccato, crescendo/decrescendo, conductor, orchestra, ensemble, band, quality, preference, teamwork, dynamics, tempo, etc.

	IV. EVALUATOR INFORMATION

	What are the requirements to be an evaluator for this assessment? Please provide your recommendations below.

Evaluators must be a trained music educator.
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