
 
 

Section 4. Day One 
Foundational Reading Skills 

Irregular Word Reading 
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Enhanced Core Reading Instruction (ECRI) 
Foundational Skills Lesson (30 minutes) 
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Irregular Word Reading, Part 1 
(Say-it, Spell-it, Say-it) 

Irregular Word Reading, Part 2 

Letter Names 

Phoneme Blending 

Sound-Spelling Card Introduction 
and Practice 

Sound-Spelling Review: 
(only one of these 
routines per lesson) 

Blending: 
(only one of these 
routines per lesson) 

Regular Word Reading 

1. Decodable Text Reading: 
ACCURACY 

2. Decodable Text 
Reading: FLUENCY 

Phoneme Segmentation 

Dictation (Encoding) 

Indicates error correction 

Continuous Sound-by-
Sound 

Spelling-
Focused Multisyllabic 

Beginning Advanced 

Contractions 
Introduction and Review 

Affix Introduction and 
Review 

Irregular Word Reading

p. 3 



  
 

Irregular Word Reading and Building Background: 
Why is this important? 



  
     

    
   

       
    

 

Irregular Words 

Good readers rely heavily on using a decoding strategy to figure out the 
majority of unknown words. Unfortunately, there are some words in 

the English language that cannot be decoded because they do not have 
regular phonetic spelling patterns. These are the words referred to as 
irregular words. An irregular word is a word that cannot be decoded, 

either because (a) the sounds of the letters are unique to that word or 
a few words, or (b) the student has not yet learned the letter-sound 
correspondences in the word (Carnine, Silbert, & Kame’enui, 1997). 
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Definitions to Know 
• Regular, or decodable, words: read by converting letters to 

sounds and blending those sounds to form a word. 
• Irregular, or non-decodable, words: phonetically irregular, OR, 

students have not yet mastered higher-level phonetic concepts 
in the word. 

• High-frequency words: words that appear often in text. These 
words can be regular, or irregular (e.g., Dolch or Fry words). 

• Sight words: refers to words that students know with 
automaticity. 



 Dolch or Fry Word List 
p. 10 



 

    

 

 

Irregular Word Instruction 

• Students practice and master from three to ten new irregular words 
each week. 

• Comprised of two parts 
– Step 1: Say-it, spell-it, say-it 
– Step 2: Irregular Word Reading Routine 
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 Irregular Word Reading: Components 



  

 

Irregular Word Reading Routine, Part 1 
L=233 
T=207 
I=163 

Explain 

Model 

Practice for Students Only 

Check for Understanding 

Correcting Student Errors 



 
 

 
   
   

 
 

   
   

   

    For example, when presenting the word said: L=61 
T=54 
I=54 

Teacher: 
Touch to the left of the 
word said. 
My turn. Word? 
Slide finger under the 
word said and say, said. 

Teacher: 
Touch to the left of the 
word said. 
Your turn. Word? 
Slide finger under the 
word said to signal the 
students to respond in 
unison. 



 

     
  

    

      
 

    

Group Choral Practice: 
Focus Cue Think Time Signal 

Touch to the left of the word. My turn. Word. Pause Slide finger under word. 
(Teacher says the word.) 

Touch to the left of the word. Your turn. Word? Pause Slide finger under word. 
(Students say the word.) 

Touch to the left of the word. Spell [say the word]. Pause Tap under each letter of the word. 
(Students spell the word.) 

Touch to the left of the word. Word? Pause Slide finger under word. 
(Students say the word.) 

said again was your 



  

 

Irregular Word Reading Routine, Part 2 
L=233 
T=207 
I=163 

Explain 

Model 

Practice for Students Only 

Check for Understanding 

Correcting Student Errors 



    

 

 

   
   

 

   
  

For example, when presenting the word said: 
L=64 
T=57 
I=57 

Teacher: 
Touch to the left of the word 
said. 
Word? 
Wait two seconds. 

Teacher: 
Slide finger under the word 
said to signal the students to 
respond in unison. 

Teacher: 
Move finger to touch to the 
left of the next word, again. 
Word? 



 
 

Trainer Demonstration: 
Irregular Word Reading 

said again was your 

said again was your 

again your said was 

the there we very 



 
 

Partner Practice: 
Irregular Word Reading 

said again was your 

again your said was 

the there we very 

said again was your 
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Scaffolds and Differentiation Tips 

• Add teacher voice over “Spell the 
word with me.…” 

• Engage students in writing the 
word following oral practice 

• Provide distributed practice 
throughout the day (i.e., as 
students line up for recess, each 
student reads one of the taught 
irregular words or sings a song to 
spell the word) 



  
  

Quick Look: How does this enhance 
and/or replace your current Core 
program instruction? 
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